The Student Stressors and
Assets Survey:

An Assessment of the Devel op/me
the Bernards Township School District

Prepared for

Bernards TownshipSchoolDistrict
August 2018

Prepared by

Kirk Harlow, Dr.P.H.
President, DecisionStat LC
P.O. Box 32

Kewaunee, WI 54216
kcharlow@gmail.com




Table of Contents

otV AT U] 4] o 4= Y 4.
Survey Design and DISTHDULION ........oooiiiiiiiieeiimmeee e emmmmms e e s immmmme e 4.
Table 1. Response Rates by Grade and GENUEL.................coemmmmmmeeeeesnnvrnnes s s e e e e e e s cmmmmmmad
RESUILS AN CONCIUSIONS .....coiiiiiiiiii it emmmmme et e e meemme e ettt e e e e s st b semmmmms e e e e e e nbbn e e e e e 5..
Table 2. Mean Scores for Selected Developmental Asset Categories. ..........o.vvvmmmmmcmeesvveeeeennn G.....
Table 3. Percent of Students Participating in Athletics/Intramural SPorts..............ccc.vvvcmmeenemn .. B
IMPlications Of the  RESUILS .....ccoee et e e e e e e e e e e e e e e e e ns 8..
oo 11 o 1o o I PUOUPPSPPRPRRRRR 10
Survey Design and ProCEAUIES ........ccoiiiiiiie i e ettt eemmmer e taneee s mnnnes 10
SUIVEY DESION .. iiiiieiiee ettt emmmme ettt e e e mmmme 4ot ee 24 e st et emmmmms 4444 e sttt e e e e mmmmmt e e 10
SUNVEY DISHHDULION .t e e e e e e s s ettt e e e e e e e e e s e e s e 11
Table 4. Response Rates Ifyrade and GENAEE.............ccuueeisveemmmmmsreeeeesvreeessmmmmmmmms s seeesssssess memenh L
SUIVEY RESUILS ...t eeeeer et mmmmm s s e e e e e e e e e e e e e e e e e 11
Y100 (=] | O F= = V) (=T ] ol SRS 12
Figure 1. Student Gender DY Grade..............ooo i e e e e e e e e e e e e s emmmmmmmme 22 e e e aeaeee e LB
Figure 2. Current AQe Of STUAENTS..........uuuuuuurees mmmmmmmmsseeeeeresesnss mmmmmmmns s ssssssssssss ommmmmmmnsssssssssssssssmbieres
Figure 3. Ethnic Composition of STUAENLS............cciiuvrtmmmeemm e
Figure 4. Current LiVING SIUBLION. .........ccciiiiiiie s vmmmmmms et smmmmmms e+ s .
Figure 5. Time Lived in Communlty_‘L4
Figure 6. School Grades... ettt e———— 444444411 mmn—_— 141111155t ¢ ¢ emmmmmmnnn 54444444118 s 00 L
Figure 7. Type of AIIowance . s et mmmm——— 11111111t 1t s 5555555555555 s« LoD
Table 5. Allowance or Spendrng Money per Week .
Figure 8. Percent of Students with a Job by Grade _16
DEVEIOPMENTAI ASSELS ......iiiiiiiiiiieiiee s cmmms s s et ee e e e s smmmme e s s e e a e e et bt s s ee s smmmmme e e e e e s s nnnnneeseesemm 16
ST U] ] o o] ¢ A PP P PP 16
Parental support...
Table 6. Frequency of Parental School InvoIvement by Grade LeveJ ........................................ 17...
Table 7. Parental Supportelated Survey Iltems by Grade Level..........ccccuuuuvnvemmmmmmme v cennl S
School Support... e
Table 8. Schol Support by Grade Level
Other Support... . ettt 4411ttt e+ s et 54441ttt e+ s e £ 2
Table 9. Other Support Factors by Grade Level P OO P P OUPPPPORNY~ O
Sources of Support.... 20
Table 10. Confrdant Type by Grade Level et tttte s mm————t 1111111ttt s s ot s 555 e 555555505 s« 00 Dle
Boundaries and EXPECLALIONS ............uuiuiiiiiiiiiiimsmeseeeeeeeesseseeaesesmemmmse s eeseeaaaeaaaeesssssmmmmmssssssssssssssesssesssmn 22
Table 11. Family and School RUIES DY Grade.................emeemceeeiivieee i e s cemmmmees 22
CONSEIUCTIVE USE OF TIMIE ..eiiiiiiiiiiiii ettt e e smmmmer et e e e s e s n et e e e e e s s mmmme e s e st eee e e e e e enssesemmmmmnnes 23
Table 12. Participation in Activities by Grade Level.. RSS2 S
Figure 9. Percent of Students Participating in Athletrcs/lntramural Sports......................_._._._...24
Figure 10. Satisfactiorwith Participation in Athletics Intermural Sports..................oeo e eeeeeeamn.... 24
LO%oT o 10 V11 41T o188 (o TN I =T g 1o Vo SR 25
Table 13. Commitment to School and Work EffQrt................ooi et 2000
Table 14. Importance of Grades and ACHVILIES ............ocuueiisieemcmmerieee et s e smeenn 2O
Lo TS Y= o =T 1] A SRR 27
Table 15. Self Esteem and Emotional Wellbeing... U URPPTPRR Y A8
Figure 11. Proportion of Students Reporting Feelmg Sad by Gender ...................................... 28...
Table 16. Relationships to Reported Level of Sadness... e vneeee e 29
Table 17. Level of Agreement with Feellng Sad by L|keI|hood of Usmg a Conﬂdant ............... 29....
Table 18. Importance of Popularity.... ..30....
Yo Lol = L ] 4] 01=] (] oo T PSPPI 30
Table 19. Indicators of Resistance by Grade LeVEL..............oioivemmmmeeeeeiiieee e veemmmmms e e e sveeeee 3

Page2 of 49



Table 20. IMpulSiVity RElABA ITEMS.........oiuiiieeee e ccmmmmmnmr e e e e e e e e st e e e 2+« smmmmmmnr e 2220 e e
Table 21. Relationship t0 Other PEOPLE..........ccoiuiiii ettt e et e e
POSITIVE VAIUBS ....eeiieiiiii ettt e e ettt e e e smmeeme e e e e e sa e bt et e e e s ne s mmm st b ee e e e e e ennrees .
Table 22. Ktent of Regret and WOrK EtNIC............coiiuuiiiimmmmm e s e« 3
Table 23. Important to ACCEpPt reSPONSIDIITY.......c.iiiiiiiiiee s cmmmmmre e e e e e e e s s e e e« cmmmmn
EMPOWEIIMENT .ottt oottt immmmmr e et ettt e et e et rmmmmm e e e et ettt et ee b st e e et en b enn s
Table 24. EMPowerment and SafEly..........c..uuueiresmmmmmemreeeeeeesssns s s s ese e e e e s smmmmmmenr s e 22 s e snnns
Risk and Problem BERAVIOIS ..........uiiiiiiiiiiiiiscmmmeee ettt e e e
Table 25. Problem Behavior Frequency in Past Year by Grade Level
Table 26. Use of Electronic Cigarettes DY Grade.............u.eimeemesveeeeeseees mmmmmnms s

SUAENT CREALING ....eveeeee ettt emmee ettt emmmms e e e e e et e e e e immmmmt e+ 4 e e e e e 2 s e
Table 27. @eating Behavior Among Students... SESPR— L |
Table 28. People who are willing to lie, or break the ruIes are more Irkely to succeed thagople
who are not... — U RPRPPRTTRRRPRG 1° |
Table 29. Correlatlon of Cheatrn@elated Survey Items ceteeernnees s eeesnnnnee s cmmennnmm s ee e A0
BUIIYING oottt emmmmnr e+t e e e 40
Table 30. Experience with Bullying... . ..40....
Table 31. Association Between Ratrngs of Sadness and Lonelrness and Experrencrng BuIIyrng at
LEast ONCE PEI WEEK......ccooi i e e oo e e et e et e e s s a2 4 4 s 2 s e Bb L
Alcohol -Related Information ................................................................................................... 41
Figure 12. Percent of students indicating riding in vehicle with someone their Own Age who
drank or was drunk.. PP U TP O T PUPPPPPROR 3 NN
Figure 13. Percent who thought drrver drunk S— SR—" 1)
Figure 14. Proportion of Students Who Indrcate They Have erden ina Motor Vehrcle Driven by
Someone Not Their Age Who Drank Alcohol Before Driving... Y - 724
Figure 15. Proportion of Students Who Thought the Driver Was Drunk ETPRRUROY xC §
Figure 16. Percent of Students I ndl cating “Most | )
in a While... - — S 1. 3
Table 32. How Many People Your Age Get Drunk at Least Once a Month’? S v/ §
Tabl e 33. Perceptions of Fr equ.e.n.c.y...o.f..Qt.Aer St uc

Table 34. If You Friends Found Out That You Drank Alcohol Sometimes, How Do You Think They
WVOUIA FEEI 2. eiitiiiiiieitittee s emmmmmms s te ettt et et s 5555454545454 s s 5555555555554 st o 5555550000000 s s 5D

Summary and Conclusrons .............................................................................................. 45
Table 35. Mean Scores for Selected Developmental Asset Categories.... .46...

Table 36. Percent of Students Participating in Athletics/Intramural Sports..............................46

IMplications Of the RESUILS ... e e e e e e s et e e e e e e e s e e 48

Page3 of 49



_The Student Stressors and Assets Survey: )
1T 1 OOAOQOI AT O T &£ OEA $AOGAIT DB
Students in the Bernards Township School District

Prepared by Kirk Harlow, Dr.P.H.
August 2018

Executive Summary

The results of a surveyto examine the Developmental Assetsf 6", 8, 10h, and 12" grade
students in Bernards Township, NJ School Distri¢6chool Distrid) are presented in this report.
The survey was similar to surveg conducted in 2005and 2012. Developmental Assets are factors,
that if present, may help prevent or protect against highiisk or problem behavior such as drug
abuse or delinquency.The eght Developmental Asset categories that were examined includéd:
Support—support from family, school, and community;

Boundaries and expectation —clear expectations and limits;

Constructive use of time —enriching activities in which young people carparticipate;
Commitment to learning —lifelong commitment to learning and education;

Positive identity —Sense of purpose and worth;

Social competencies—Skills equipping young people to make effective choices;
Positive values —guiding values for choices; and

© N o gk wDN

Empowerment —valuing of young people by the community.

Survey Design and Distribution

The initial design of the survey occurred irR005 and was a collaborative effort involving
staff of the Bernards Township Health Department, staff from the Bernards TownghSchool
District, and Kirk Harlow, Dr.P.H. The 28 surveyis based on the 2005 survey.

Survey items to assesthe Developmental Assets and othecontent areas weredeveloped in
twoways. Twenty-f i ve of the survey’'s quelesuiveyBearclver e t aken
Institute Profiles of Student Life: Attitudes and Behavior3.This instrument was designed by the
Search Institute as a tool to examin®evelopmental Assetsand the items selected were identified
by the design group as representative fdhe Developmental Assetareas to be assessed.

The remaining questions were designed specifically for this surveylhese items were
designed to capture information on a numbenpof additional attributes and behaviors of students to
help understand factors that may be associated with the Developmental AssetSome of theother

1 See the Search Instituteqttps://www.search -institute.org/our -research/development-assets/developmentatassets
framework/

2© Search Institute, Minneapolis, MN, 1996The items were used by permission. For the current survey, see:
https://www.search -institute.org/surveys/choosing -a-survey/ab/
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information that was collectedincluded student demographics, studenicheatingactivities, bullying
experiences potential adult confidants,and participation in extra-curricular activities.

The target population for the survey included all 6th, 8th, 10th, and 12th graders in the
School District. Parents were informed of the survey and asked to grant permission to complete the
survey. The surveys were conducted using a computdrased platform. Access to the surveys was
provided to students whose parents granted permission. Students were encouraged to complete all
survey items, but weregiven the optiontoc hoose ei t her “Don’t know”
guestions they did not want to answer. Student responses to the survey were completely
anonymous.

The response rates by gender and grade are presented in TableThere were 1314
completed surveysyresulting in an overall response rate o72%. As Table 1 shows, there are spe
differences in responseates when looked at by gender and gradeThe response rats were lowest
among the 10" and 12h grades In addition, the response rates for females were somewhat higher
t han mahe Hsdnd 12h grades.

Table 1. Response Rates by Grade and
Gender
Grade Males Females Total
6th 81% 82% 83%
8th 86% 85% 85%
10th 59% 69% 65%
12th 60% 70% 66%
Total 67% 74% 70%

Results and Conclusions

Two tables designed to provide an overview of the survey results are presented below.
These tables provide the results of selected survey items that represent each of the Developmental
Asset categories The mean scores for seven of the eiglltevelopmental Asset catgories are
presented in Table2. Because th®evelopmental Asset category, Constructive Use of Tiqwas
measured in terms ofparticipati on in activities, the results are presentedseparatelyin Table 3.

Themean scoregresented inTable 2for the Developmental Asset categoriesall are above
the midpoint score of 3 results consistent with the more detailed frequacy scores noted in theull
report. As Table 3 shows,about three-fourths of the students indicated participaion in some
athletic or intramural activity . The results of the survey also indicated thahost students
considered ther participation athletic or intramural activities at least worthwhile.

These results indicate that mosstudents surveyed reported high levels of Devepmental
Assets. This suggests that most students had in place factors that contribute to reducing sk
problem behaviors. While the summary tables do not include the results of all survey items, the
general results presented are consistent with thosdiscussed in detail in thefull report.
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Table 2. Mean Scores for
Selected Developmental Asset Categories

Grade
Asset Categories oth 8th 1oth 12th
Mean Mean Mean Mean

Support

Parent Support Summary 4.23 4.02 3.86 3.91

SchoolSupport Summary 3.72 3.34 3.10 3.47

Other Support Summary 3.90 3.68 3.53 3.65
Boundaries and Expectations

Family/School Rules Summary 3.85 3.86 3.71 3.60
Commitment to Learning

Commitment to School Summary 4.20 4.10 4.09 4.18
Positive Identity

Emotional Wellbeing Summary 4.18 3.97 3.97 3.94
Social Competencies

Resistance Summary 4.04 3.73 3.47 3.47

People Relationships Summary 3.98 3.87 3.92 3.96
Positive Values

\évuor;km'itg,'d Responsibility 355| 333| 340| 337
Empowerment

Eumrgfn";f;me”t and Safety 3.41 3.06 3.12 3.28

Table 3. Percent of Students
Participat ing in
Athletics/Intramural Sports

Grade % Yes
6th 89.5%
8th 82.4%

10th 82.8%
12th 80.1%
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The Developmental Asset categories are very broad constructs. The summary tables do not
fully reflect some of the variations within theDevelopmental Asset categories.Even though the
overall scores are positiveseveralareasmerit further comment. A brieflist summarizing these
findings follows.

1 While parental support was high, about ondourth of all students indicated feeling too
much pressure to do well from parents. Students who felt too much pressure from
parents were more likely to indicate feelirg they did not get the support they need from
parents.

1 About half of the students indicated getting support from teachers, but only about 40%
of all students indicated feeling that teachers really cared about them. Most students
identi fi edtiave Cdrosfeamiellya fri end” as their mos
support . About half of student indicated t h
consider a teacher or coach as a confidant.

9 Students indicated feeling that school and family rules werclear. About 20% of 12
graders, however, indicated they would not get punished for breaking family rules.

1 Most students indicated high levels of achievement motivation. They reported
expecting to do well, that hard work would lead to positive resus, and realistic
expectations of success. There was, however, a small segment of students who did not
expect to succeed with hard work.

1 Most students indicated they felt good about themselves and did not experience
frequent sadness or loneliness. Abdi25% of 10h and 12h graders, however, reported
feeling sad a lot of the time. In addition, the results indicated feelings of sadness were
associated with a variety of factors including feeling there is not someone to turn to,
parents do not provide neeled help and support, the school does not provide
encouragement, and not expecting to succeed.

1 Most students indicated they thought things through before actingalthoughabout 25%
students of indicated a tendency toward acting impulsively. The results alssuggest
that students whoreported doing things they regret afterwards were more likely to
respondthat they did not think things through before acting.

T Copying anot her s asuhd emostconsmorhfarmef cheating reported.
By 10h grade, over half of the studentseported copying two or more times in the past
year. About one quarter of 10 and 12h graders reported copying an Internet
document for a classroom assignment two omore times. The findings also indicated
students who cheat in one way are more likely to cheat in other ways. In addition, there
was a positive correlation betweenthe belief that people who are willing to lie or break
rules are more likely to succeed iad cheat in school.

1 Over 80% of the studentshad never been bullied in any way. Around 5% of students,
however, reported experiencing some form of bullying once a week or more. In
addition, those students who experienced bullying once a week or more weneore
likely to report feeling sad and lonely.
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1 About 12% of 12h graders reported riding with someone their own age who had been
drinking. They indicated they believed 30% of the drivers were drunk. Over ore
guarter of students responded they had riddenn a car with someone not their age who
had been drinking. Further, they reported they thought 19% of those drivers were
drunk.

Implications of the Results

The results of the surveyindicated that most students possess high levels of the
Development Asets. These results are consistent with the positive results from the surveys
conducted in 2005 and 2012 This suggests that one of the most important steps for the School
District and community is to continue to sustain the positive results into the future. While the
overall results are positive, there are some findings thawarrant additional comment.

First, there is a segment of about 25% of students who may be experiencing some form of
emotional problems. The limitedquestionson the survey to identify that group are just broad
indicators. It is not possible to determine the severity or even if these@temporary
circumstances. Theefindings should be viewed as @ignalthat suggests additioral attention to the
emotional wellbeing of studentsmay be worthwhile.

The findings also indicate that the students experiencing some form of emotional difficylt
also are likely to experience other issues. The resulsiggestthat students in this group are more
likely to feel like they have no one to turn to, do not get the support they need from their parents,
and feel they are not getting encouragement in scbol. Also, students reporting feeling sad a lot
were less likely to reach out to a confidant than other studentdn other words, students who are
experiencing emotional difficulties not only feel they are not gettingieededsupport, but may not
reach aut to someone. The challenge is to find approaches to engage students who may be
experiencing emotional difficulties.

Second, he evidence thatsomestudents are riding in cars in which the driver is drunk
suggests the need for increased efforts to preveriving while drunk. It may not be possible to
prevent drinking among young people, but communicating about designated drivers, approaches
for taking the keys of a potential drunk driver, and arrangements with local taxi companies are
among the possibleesponses to the issue.

Third, the resultsindicate that riding with someone who may be drunk is not just about
peers riding together. It may be necessary to help students be able to address a situation in which a
parent or other adult may be driving uinder the influence of alcohol.

Fourth, cheating in schoolisa nat i onal pr obl em, revealtde ptolllemm s ur vey
is also present in these studentsin addition, for some students there is the belief that it may be
necessary to cheat to achieveuccess It may be useful to explore approaches to reduce cheating
such as software that identifies plagiarism in written work A greater challenge will be to counter
attitudes in which some cheating is viewed as an acceptable means to an end.

3 More information comparing the results of surveys is available in the reporfAnnual Comparisons of Developmental
Assets Results, Bernards Township Schaietrict, 2005, 2012, and 2018.
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Finally, about 25% of studentsrespondedthey did not think things through before acting,
and those students were more likely to do things they regret. It is important to see these results as
an indication that this segment of students is aware that they act withd thinking and regret it
afterward. It is possible these studentsnay bereceptive tolearning ways to strengthen their
ability to “l ook before they | eap.” Making resou
may be a useful step.

Full Report Continued on Next Page
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Students in the Bernards Township School District

Prepared by Kirk Harlow, Dr.P.H.
August 2018

Introduction

The results of a surveyconducted in Spring 2018of 6th, 81, 100, and 12" grade students in
Bernards Township, NJ School Districare presented in this report. The survey was similar to
surveys conducted inthe School Districtin 2005 and 2012. It was designed to examing¢he
Developmental Assetof students. Developmental Assets are factors, that if presembay help
prevent or protect againsthigh-risk or problem behaviors such as drug abuse or delinquencyThe
eight categories of Developmental Assets are briefly listdablow 4

1. Support—support from family, school, and community;
2. Boundaries and expectation —clear expectations and limits;

3. Constructive use of time —enriching activities in which young people can
participate;

Commitment to learning —lifelong commitment to learning and education;
Positive identity —Sense of purpose and worth;
Social competencies—Skills equipping young people to make effective choices;

N o g &

Positive values —guiding values for choices; and
8. Empowerment —valuing of young people by the community.

In addition to information about the Developmental Assets,exeral other categories of
information were collected. Thesdncluded student demographicspullying experiences potential
adult confidants, participation in extra-curricular activities, andstudent engagement in cheating

Survey Design and Procedures
Survey Design

The original design of thesurvey wasin 2005. It wasa collaborative effort involving staff of
the Bernards Township Health Department, staff fromthe Bernards Township School trict, and
Kirk Harlow, Dr.P.H The 2012 and 2018 surveys were based on that survey.

Survey items for the content areas were developed in two waygirst, twenty-five of the
survey’'s questi ons weSeach Inditkte Profildsiof Seudehile:yAttifudes m t h e
and Behaviors® This instrument was designed by the Search Institute as a tool to examine

4 See the Search Institutehttps://www.search -institute.org/our -research/development-assets/developmentatasses-
framework/
5The Search Institute’s survey items were used by permission.
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Developmental Assetsand the items selected were identified by th2005 designgroup as
representative of theDevelopmental Assetireas to be assessedl hese represented survey items
that had demonstrated effective constructionthereby improving the overall survey design.

Additional questions were designed specifically for this survegpplying commonlyused
formats in the construction of theitems or adaptingitems used in other surveys The questions
used to examine student cheating were adapted from a survey conducted by thesephson
Institute.6

Survey Distribution

The target population for the survey included all &, 8", 101, and 12" graders in the School
District. Parents were informed of the survey and asked to grant permission to complete the
survey. The survey was providedo students through a computerbased platform. Students were
given time in class to complete them.

There were a total of 1314 surveys with an overall response rate 32%. The response
rates by gender and grade are presented ifiable4. As Table4 shows, there are some differences
in responses rates when looked at by gender and grad&he response rates were lower in the 10
and 12h grades than in the & and 8" grades. In addition, theesponse rates were lower for males
than females in the 1@ and 12h grades. Since students were given the option to selé®iot
Applicable’or “D o n ' t " fé the survey questions some ofthe results that follow may be for
slightly fewer students than the total 1314 respondents.

Table 4. Response Raes by Grade and
Gender
Grade Males Females Total
6th 81% 82% 82%
8th 86% 85% 85%
10th 59% 69% 64%
12th 60% 70% 65%
Total 67% 74% 70%

Survey Results

The results of the survey are presented iseveralsections. The demographic
characteristics of the students completing the survey are presented in the first sectiofhis is
followed by asection, Developmental Assetshat includesthe results of the survey for each of the
eight DevelopmentalAsset céegories. The resultsfor questions not specifically part of the analysis
of DevelopmentAssetsare presented inseveralsections that follow. Comparisons of selected
results from 2018 to those from surveys in 2005 and 2012 are presented in a separatepuet,
Annual Comparisons of Developmental Assets Results, Bernards Township School District, 2005, 2012,
and 2018.

6 See this website for more information: http://charactercounts.org
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Student Characteristics

A number ofcharacteristics of the students completing the survegre presented in this
section. Among thesearestd ent s’

gender,

age,

ethnicity/race,

The gender breakdownby grade levelof the student respondents is presented in Figure 1.
Overall, there were slightly more female respondents (8.3%) than male respondents (477%). The
results, however, are slightly differentamong thegrade levels. The difference in proportions for
malesand femalesis greater for respondents inthe 10th and 12t grades than in the 8t and 10th
grades. Although the gender distribution of respondens does not matchexactly that of the overall

student population, it is very similar.

Figure 1. Student Genderby Grade

100%
80%
60%
40%
20%

1.4%

3.1%

1.8%

1.4%

0% t

6th

m Male

8th

m Female

10th
Grade Level

12th

Total

Other/Not Applicable

The age distribution ofstudents presented in Figure2 is consistent with agesexpected for
the grades surveyed A slightly greater proportion of students was 14 and under thai5 and older

reflecting the larger number of student respondents from grade6 and 8.

Figure 2. Current Age of Students

25% 21.3% | 20.80/(-1|
20% 15.8%
15%
10%
5%
0% = . } } } } y
11 12 13 14 15 16 17 18
or or older
younger Student Age
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As shown inFigure 3,about half of the students responding indicated'White alone” as their
race/ethnicity, and a sizable number of students25.2%) indicated “Asian or Pacific Islander
alone” The next largest group of students indicated more than one race/ethnicity (12.6%)Only
small proportions of studentsselectedthe other race/ethnic groups. Although there arepotential
differences in definitions of race/ethnicity, the resultsfor race/ethnicity of the respondents are
similar to those reported for the school district.

Figure 3. Ethnic Composition of Students

Two or more
races/ethnicities

(-
| &2
Native Hawaiian/ “

Other alone

White alone

Pacific Islander alone
25.2%

American Indian/ 1.3%
Alaskan Native alone

0% 20% 40% 60%

Hispanic, Spanish,
or Latin origin alone

Black/African American alone

Asian/Asian American alone

The results about students’ c bkiguredmMost | i ving

students, 84.9%, indicated living with both parents. This is a markedly higher proportion than the
58% reported by the U.SCensusBureaufor Bernards Township.” Most student respondents have
lived in the community over 5 yearg(See Figure 5) Nearlytwo-thirds have lived in the community
over 10 years. Taken together, thesesults indicate a very stable living situation forstudent
respondents.

7 Source: United State Census Bureau, 2010 Census of the Population, TablePIR. Retrieved from
https://factfinder.census.gov/faces/tableservices/jsf/pages/productview.xhtm [?src=CF, 8/1/2018.
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Figure 4. Current Living Situation

100% 84.9%
80%
60%
40%
20% | 5.8%| | 4.9%|
| _
0% | : : : [ /
| live with both  Sometimes | | live with my  Other living | live with my
of my parents live withmy  motheronly arrangement mother and
mother, step-father
sometimes | live
with my father
Figure 5. Time Lived in Community
50%

40%

41.3%
30% 21.5% 21.0%
20%
8.6% -4.9%
o H o

o%: ! ! !

Allmylife s mn & S+ 9IN@abs 3¢ 4 years 1¢2 years Less than 1
lived in at year
least one

other place

The results of sudents’  gepdrtéd class grades are presenteth Figure 6. Over three-
fourths of the students indicated receiving at least As and B9nly 2.3% of students reported
receiving Cs or lessBy traditional standards, the performance of most students is above average.

Figure 6. School Grades

50% 41.6%
-35.7
40%
30%
-13.5%
20%

0% |

Mostly As About half Mostly Bs About half Cs or lower
As Bs
and half Bs and half Cs
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Aspresented in Figure 7most students (66.2%)r e por t t h moneytahnegdetl Ge t
rather than a specific allowance.The results inTable 5 breaking down allowance by gradeindicate
that the high proportion of studentsresponding” Get t i ng mo nigsgmilaa across alldadire d ”
grade levels.

Figure 7. Type of Allowance

80%
60%
40%
20%
0
‘ | - —
0% | } } } } } } {
| get N/A $10.00 or $10.01to $15.01to $20.01to  More
money less $15.00 $20.00 $25.00 than
as needed $25.00
Table 5. Allowance or Spending Money per Week
Grade
6th 8th 10th 12th Total
Column %|Column %|Column % |Column % |Column %
$10.00 or less 10.0% 7.0% 4.9% 5.2% 7.0%
$10.01 to $15.00 4.7% 5.5% 1.8% 3.8% 4.1%
$15.01 to $20.00 3.9% 3.1% 2.8% 3.8% 3.4%
$20.01 to $25.00 1.4% 0.8% 3.2% 2.1% 1.8%
More than $25.00 1.4% 1.3% 0.7% 3.1% 1.6%
| get money as needed 61.0% 65.8% 77.8% 61.7% 66.2%
N/A 17.5% 16.4% 8.8% 20.2% 15.9%
Count 359 383 284 287 1313
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As shown in Figure 8, very few 6th and 8th graders reported having a joBdmong 10h and
12t graders, 33.7% and 57.8%espectively reported having a job.

Figure 8. Percent of Students with a Job by Grade

6th 8th
4.1% 4.4%
10th
33.7%
12th
57.8%

The student respondentshave a similar gender and race/ethnicity makeup to the overall
student population of theschool district. Most respondentshave lived in the community most of
their school-agdl lives, live with both parents, and tend to have grades that are above average.
Slightly more of the student respondents were 14 or under than 15 or over. Many of the 2@nd
12t graders have jobs.

Developmental Assets

A primary aim of the survey was to asseg$e extent to which students in the school district
have a set of attributes thatmay contribute to the prevention of highrisk or problem behaviors.
The Search Institute amework for assessing these attributesncludes eight Developmental Asset
categories and 40 correspondingDevelopmental Assets Research has suggested that these assets
may be protective factors and play a part inpreventing high-risk and problembehaviors among
youth.8 Results for each of the eight Developmental Asset categories described above follow.

Support

The first major category ofDevelopmental Assetsdentified by the Search Instituteis
Support. Research suggestthat the presence of support from parents and others isne of the most
important factors in the prevention of high-risk or problem behawvior. The results of the survey
items related to support are presented in this section of the report.

8 For more information on the Developmental Assets seenttps://www.search -institute.org/developmental -
relationships/learning -developmentalrelationships/ and https://www.search -institute.org/our -research/development-
assets/developmentalassetsframework/
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Parental support

Parental Supportis one sibgroup within the larger Support asset category. Wo questions
wereaskedr egar ding parent s’ i nv et wael reehdotsvork.i Astanlzen d i nt e
seen inTable 6, about threefourths of the 6" graders indicated that parents help with homework at
least” @netimes. By 12h grade, only about 27% of students indicated their parents helped at
| east “ S dOweed@% ohétls 10", and 12" graders reported therr parents spoke with them
about schofole ng/é tojre o“f t e n. " th gratlers redponted thdt their pareht
spoke with them about school either “Often” or “V

The results of thesegwo questions suggest quite high parental soport and involvement,
although, as might be expected, parental support declined as the grade level increaskds
important to keep in mind that the extent of parental help with homework can be affected by many
different factors. Given the class gradereported above, it is possible that many students may need
help infrequently. The results of the second que
are engaged with students regarding school.

Table 6. Frequency of Parental School Involvement by Grade Level
Grade

6th 8th 10th 12th Total

Column Column Column Column Column
% % % % %

Help you with Very Often 12.3% 5.8% 3.9% 1.4% 6.2%
your school Often 19.6% 15.3% 8.2% 4.6% 12.6%
work. Sometimes 39.8% 34.7% 28.1% 20.0% 31.5%
Seldom 20.2% 31.8% 38.4% 34.4% 30.6%
Never 8.1% 12.4% 21.4% 39.6% 19.1%
Count 357 380 281 285 1303
Talk to you Very Often 37.8% 29.5% 26.9% 14.4% 27.9%
about what you Often 31.9% 40.0% 35.7% 35.8% 35.9%
are doing in Sometimes 19.9% 19.7% 29.3% 30.2% 24.1%
school. Seldom 8.4% 8.7% 6.4% 15.1% 9.5%
Never 2.0% 2.1% 1.8% 4.6% 2.5%
Count 357 380 283 285 1305

Parental supportalsowas assessed using threadditional survey items,* My par ents gi v
me help and support when | need it,” “My parents
parents put t oo much prhedistiwo items reflect siightly differert formsve | | . 7
of parental support. The third item was inclued to assess the extergtudents may feel too much
pressure from parents, even if they also receive help and support.

Asindicated in Table 7, 86.3% of the total studentsrespondedt h eAg r & e dStronglyr  ©
ag eed” with the statement, “ My par enng37gpiofve me he
studentrespondentsi ndi cated they “Disagree” or “Tl®trongly d
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87.2% responding "Strongly agree" or "AgreeWith the statement.

fordohehethéesemenhat “ Myc

The results of the third question inTable 7 My parents put too much pr
well’'need to be interpreted differently because of t
they “Strongly disagreed” or “Disagreed” with the
did not indicate feeling too much pressure from parents. £9% of the students, however, reported
they “Agreed” or “Strongly agreed” with the state
feel too much pressure.

Table 7. Parental Support -related Survey Items by Grade Level
Grade
6th 8th 10th 12th Total
Column % | Column % | Column % | Column % | Column %
My parents give Strongly Disagree 0.3% 0.8% 0.7% 1.4% 0.8%
me help and Disagree 2.8% 1.1% 4.6% 3.9% 2.9%
S“pgo_:‘ when | Neutral 7.0% 12.4% 11.3% 9.5% 10.0%
needi. Agree 25.1% 30.3% 35.2% 36.8% 31.4%
Strongly Agree 64.8% 55.4% 48.2% 48.4% 54.9%
Count 358 379 284 285 1306
My parents push Strongly Disagree 0.0% 0.8% 1.8% 0.3% 0.7%
me to do the best | Disagree 1.7% 1.6% 1.1% 3.8% 2.0%
that | can. Neutral 7.5% 9.8% 11.6% 12.2% 10.1%
Agree 24.6% 30.0% 39.4% 44.8% 33.8%
Strongly Agree 66.2% 57.8% 46.1% 38.8% 53.4%
Count 358 377 284 286 1305
My parents put Strongly Disagree 26.5% 12.7% 8.8% 12.0% 15.5%
too much Disagree 31.5% 34.3% 31.4% 34.2% 32.9%
zressn‘lre onmeto | Neytral 22.6% 27.7% 28.3% 29.2% 26.7%
0 wedl Agree 13.6% 14.8% 19.8% 17.3% 16.1%
Strongly Agree 5.8% 10.6% 11.7% 7.4% 8.8%
Count 359 379 283 284 1305

Some differences among the grade levels on the two items related to parental suppaito
are revealed inTable 7. The perceived level of parental support tended to be inversely related to
grade level This is not surprising since it may reflect natural transition toward more
independence among older students. \Een though there was aleclinein perceived supportas
grade level increased, the overall level of support remained higbr all four grade groups

There also are differences among the grade levels regarding parental pressure. The
proportion of 6t gradersindicating they fed pressure is lower than those of the three other grade
levels. Although there are some differences in proportions amongt§ 10h, and 12" graders, they
are not pronounced.

Overall, the resultsof the surveysuggest that parental support is igh in the student
population. Most studentsindicated their parents helped with homework and talked with them
about school. Over 8% of the studentsreported getting support from parentsand that their
parents push them to do their best
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A somewhat less positive result was that 2.9% of students indicated getting too much
pressure from parents. A statisticalanalysiswas conductedto look at the relationship between the
two survey items,"My parents give me hel pandd My eptpuptaor t
much pressur e oTheresaltsindicated an inveesé relatidnship betweenthe two
items (Tau b=-.315, p <.01)° In other words, students who feel their parents put too much
pressure on them feel theydo notreceivethe helpand support they needfrom their parents.

when

School Support

Several surveyguestionsfocused onsupport in school, and he results for these items are
presentedin Table8. 52.3% of studentsin all four grades combinedndicated® St r ongl y agr ee”
“Agrwiet’h t he st aloteferequiagementlat sgheot &nd61% responded” St r ongl vy
agree” or “ Agr ee” eastersahschodl mushsneadb therbestl tan” NotiCeably
higher proportions of 6t graders, howevetresponded” St r ogirgd ¢” aon t he question
student respondents in the other three grades.

Students’ views of the | evel othantchasefonthpg of t eac
other two questions. Ag r‘e e & roorn g‘l ywasaapartedeby 39.8% of all studentgor the
statement, “My teachers really car sstudehtornakeame . ” T

distinction between caring and providing encouragement or pushing to do the best they can

Table 8. School Support by Grade Level
Grade
6th 8th 10th 12th Count
Column % [Column % [Column % |Column % | Column %
I get a lot of Strongly Disagree 2.5% 5.2% 5.7% 4.5% 4.4%
encouragement  Disagree 5.6% 13.1% 19.8% 11.9% 12.2%
atmy school.  Neytral 26.8% 33.1% 35.3% 25.5% 30.2%
Agree 45.0% 35.7% 33.2% 45.1% 39.8%
Strongly Agree 20.1% 12.9% 6.0% 12.9% 13.4%
Count 358 381 283 286 1308
Teachers at Strongly Disagree 2.5% 2.9% 2.8% 2.8% 2.8%
school push me  Disagree 3.9% 13.9% 15.5% 9.8% 10.6%
to dothe best  |\eytral 19.3% 24.7% 35.6% 24.8% 25.6%
that | can. Agree 45.4% 41.5% 38.0% 46.5% 42.9%
Strongly Agree 28.9% 17.1% 8.1% 16.1% 18.1%
Count 357 381 284 286 1308
|My teachers Strongly Disagree 5.9% 12.2% 11.3% 5.7% 8.9%
really care Disagree 7.6% 15.9% 23.0% 11.3% 14.2%
about me. Neutral 35.6% 33.7% 41.3% 39.2% 37.1%
Agree 35.0% 28.1% 20.8% 39.2% 30.8%
Strongly Agree 15.8% 10.1% 3.5% 4.6% 9.0%
Count 354 377 283 283 1297

9 Tau b is a measure of correlation used for the type of data in these survey items. These results indicate a statistically
significant inverse correlation.
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Other Support

Thethird area of support examined through the questionnaire was supporbther than from
parents andthe school(See Table9). Overtwo-thirds of the students in all four grade levels

ndi

indicated "Strongly agree" or "Agree" with the statement; Ther e i s al ways someone
“Strongl y agwihthé statement” Adireee” are a | ot of peopl e wh
their neighborhood,” was indicatedby 58.9% of 6" graders, 58.0% of & graders, 47.7% of 1@
graders, and 46.3% of 12 graders. In addition, 68.1% of 6h graders, 60.4% of & graders, 61.3% of
10t graders, and 66.7% of 12 gradersnoted that they could make friends easilyln short, most
students reported having outside support if needed.
Table 9. Other Support Factors by Grade Level
Grade
6th 8th 10th 12th Count
Column | Column | Column | Column | Column
% % % % %
There is always Strongly Disagree 1.1% 2.4% 3.2% 3.2% 2.4%
someone | can Disagree 5.0% 7% | 11.7% 7.1% 7.5%
th“rln to if | need Neutral 13.4% | 19.8% | 18.0% | 13.8% | 16.3%
e Agree 37.7% | 43.3% | 435% | 51.6% | 43.6%
Strongly Agree 42.7% 27.4% 23.7% 24.4% 30.2%
Count 358 379 283 283 1303
There are alot of | Strongly Disagree 2.0% 4.5% 6.8% 6.0% 4.6%
people who care | Disagree 10.8% | 13.5% | 185% | 20.1% | 15.3%
abF’Uhtbmeh'“ r;y Neutral 28.3% | 24.0% | 27.0% | 27.6% | 26.6%
neighbornood. Agree 34.0% | 39.8% | 38.1% | 33.6% | 36.5%
Strongly Agree 24.9% 18.2% 9.6% 12.7% 17.0%
Count 353 379 281 283 1296
I make friends Strongly Disagree 3.1% 4.7% 4.2% 3.2% 3.8%
easily. Disagree 7.9% 10.0% 9.5% 7.1% 8.7%
Neutral 20.8% | 24.8% | 251% | 23.0% | 23.4%
Agree 36.6% | 36.9% | 42.8% | 42.0% | 39.2%
Strongly Agree 31.5% 23.5% 18.4% 24.7% 24.8%
Count 355 379 283 283 1300
Sources of Support
A final set of support questionsexaminedpotential student confidants other than parents.
Asshown in Table 10, aclose relative or friendwas identified as the most likely confiént by a large
margin,with 87.6% ofallst udent s Someaiwhatt i n dely'tke i JThele wassome
variation among the four grades in the intensity of likelihood. The proportin of students
cating “Very | i kelbtgrddersite4r6% ford2igrdderoam 68 . 7% f or
Most students indicated t h'¢owonfideintbeothdr | east “ So

categories of confidantswith the exception of the school nurse. Qhose, the Guidance/school
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counselor had the highest proportion of
them (22.4%)).

Table 10. Confidant Type by Grade Level

Grade
6th 8th 10th 12th Count
Column Column Column Column Column

% % % % %
A teacher Not Likely at All 28.9% 45.5% 52.3% 41.4% 41.5%
Somewhat Likely 59.4% 41.8% 41.3% 49.8% 48.3%
Very Likely 11.8% 12.6% 6.4% 8.8% 10.2%
Count 357 380 283 285 1305
A coach Not Likely at All 45.4% 46.9% 51.5% 50.8% 48.3%
Somewhat Likely 38.8% 37.2% 30.9% 32.4% 35.3%
Very Likely 15.8% 15.9% 17.6% 16.8% 16.4%
Count 348 371 272 256 1247
A close relative or Not Likely at All 5.3% 11.3% 15.9% 19.2% 12.4%
family friend Somewhat Likely 26.0% 29.5% 33.9% 33.2% 30.3%
Very Likely 68.7% 59.2% 50.2% 47.6% 57.3%
Count 358 380 283 286 1307
Guidance/school Not Likely at All 32.5% 49.3% 49.8% 44.7% 43.8%
counselor Somewhat Likely 45.1% 38.3% 33.2% 38.4% 39.1%
Very Likely 22.4% 12.4% 17.0% 16.9% 17.1%
Count 357 379 283 284 1303
Student assistance Not Likely at All 43.6% 63.6% 69.9% 61.5% 59.0%
counselor Somewhat Likely 46.4% 29.7% 22.5% 28.6% 32.5%
Very Likely 10.0% 6.7% 7.6% 9.9% 8.5%
Count 351 374 276 283 1284
School nurse Not Likely at All 67.4% 76.8% 85.2% 85.3% 77.9%
Somewhat Likely 28.9% 19.8% 13.1% 12.3% 19.2%
Very Likely 3.7% 3.4% 1.8% 2.5% 2.9%
Count 356 379 283 285 1303
Doctor, nurse (other Not Likely at All 43.1% 53.2% 55.8% 55.8% 51.6%
than school nurse), or | Somewhat Likely 41.1% 31.0% 31.1% 33.6% 34.3%
other health Very Likely 15.8% | 15.9% | 13.1% | 10.6% | 14.1%
professional

Count 355 378 283 283 1299
An adult in your Not Likely at All 51.9% 60.6% 71.4% 75.9% 63.9%
neighborhood Somewhat Likely 40.7% 34.1% 24.6% 18.4% 30.4%
Very Likely 7.4% 5.3% 3.9% 5.7% 5.7%
Count 351 378 280 282 1291

In summary, te results of the survey on theDevelopmental Assetategory of Support
suggestmost students perceived themselves as having support from parents, the school, and
others. Students considered family members and friends the most likely people to confide in if
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needed. About one-fourth of students thought their parents pushed them too much, and this was
inversely related to perceiving parents as supportive Finally, most students indicated they
received encouragement at school from teachers.

Boundaries and Expectations

A second major category oDevelopmental Assetsdentified by the Search Institute is
Boundaries and Expectations. This category is comprised Dévelopmental Assetselated to rules
and expectations.

The results for three survey items on school and family rules are presented iable11. As
shown, 60.7% of all students combined indicated "Strongly agree" or "Agree" with the statemetit] f
Ibreak one of my family r vAltheugh thete werssomeldifferenagset puni s h
among the four grade levels, over half of the students in all four grasleesponded "Strongly agree"
or "Agree" to the statement.72.4% of all the student respondens indicated "Strongly agree" or
"Agree"with the statement that the school has clearules, and 68.2% indicated their family had
clearrules.

These results suggest most students believe the rules in school and at home are clear.
There is, however, a smiasubset of 12h graders who responded differently. About 20% reported
“Strongly disagree” or “IDfi slaghhreedk wondr dfhemyytfad miml
p uni s madtitioh, 29.2% ofthelZ2gr ader s responded DEtrdOhglagraéiesdec
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the statement, “My family has cl'ear rules about w
Table 11. Family and School Rules by Grade
Grade
6th 8th 10th 12th Total

Column % Column % | Column % | Column % | Column %

If | break one of | Strongly Disagree 2.0% 1.9% 2.5% 4.0% 2.5%

my family Disagree 9.5% 6.8% 9.7% 15.8% 10.1%

“J'tesv ' yshua:jlly Neutral 29.7% 24.4% 26.3% 25.9% 26.6%

getpunished- - 1" aAgree 41.5% 41.5% 42.4% 38.5% 41.0%

Strongly Agree 17.3% 25.5% 19.1% 15.8% 19.7%

Count 347 369 278 278 1272

My school has Strongly Disagree 2.2% 2.6% 3.5% 1.7% 2.5%

clear rules Disagree 5.0% 8.4% 9.5% 11.2% 8.3%

a:’%“‘ "t"hat Neutral 14.8% 18.1% 20.8% 13.3% 16.7%

stugents can Agree 50.0% 42.4% 50.4% 57.7% 49.5%
and cannot do.

Strongly Agree 27.9% 28.5% 15.8% 16.1% 22.9%

Count 358 382 284 286 1310

My family has Strongly Disagree 0.8% 1.1% 1.4% 1.7% 1.2%

clear rules Disagree 4.2% 5.8% 10.3% 17.5% 8.9%

about ";ha“ . [Neutral 21.6% 24.9% 18.8% 20.3% 21.6%

83” and.cannot 1 agree 46.2% 39.9% 44.3% 44.4% 43.6%

' Strongly Agree 27.2% 28.3% 25.2% 16.1% 24.6%

Count 357 378 282 286 1303



Constructive Use of Time

A third category ofDevelopmental Assetds nstructive Use of Time. ConstructiveUse of
Time is the extenta student participates in activities that may provide devebpmental value such as
lessons orextracurricular activities. The underlying premise of this category is that participation in
positive activities will prevent or reduce the likelihood of participating in highrisk or problem
activities.

Asshown in Tablel12, 65.1% of all the studentscombinedindicated participating in some
sort of sports activity three or more hours per week. Participation in sports, however, was
somewhat different amongthe grade levels.Sizable proportions of10th and 12h graders reported
participating in sports “11 or more hours per week; 28.2% and 21.8% respectively. Alsofmote is
the relatively large number of 12" graders (32.0%) who indicated no participation in sports.

Participation in other activities wasless frequentthan in sports. Over half of & and 10h
graders and about a third of 1& and 12h graders indicated no participation in clubs or
organizations at school. Participation in clubs or organizations outside of school was slightly
higher, with 48.8% of 6h graders, 42.5% of & graders, 30.1% of 1@ graders, and 33.6% of 12
graders indicating not participating. The results in Tablel2 also suggesthat the time commitment
of students who do patrticipate in clubs and organizations is much ledisan that for those
participating in sports.

Table 12. Participation in Activities by Grade Level
Grade
6th 8th 10th 12th Total

Column % | Column % | Column % | Column % | Column %

Playing in sports or 0 hours 8.3% 11.8% 16.6% 32.0% 16.2%
helping with sports 1 hour 8.9% 11.2% 4.7% 5.5% 7.9%
teams at school or [ ;g 13.4% 12.3% 6.5% 9.5% 10.7%
in the community. 3t0 5 hours 28.3% 28.9% 21.7% 17.5% 24.7%
6 to 10 hours 27.7% 26.2% 22.4% 13.8% 23.1%

11 or more hours 13.4% 9.6% 28.2% 21.8% 17.3%

Count 350 374 277 275 1276

In clubs or 0 hours 56.4% 55.4% 34.2% 36.0% 46.7%
organizations 1 hour 23.3% 19.7% 27.3% 17.6% 21.9%
(other than sports) 5 hoyrs 11.0% 12.7% 19.6% 18.0% 14.9%
at school 3to0 5 hours 6.3% 8.1% 7.3% 16.2% 9.2%
6 to 10 hours 2.4% 3.0% 4.0% 6.1% 3.7%

11 or more hours .6% 1.1% 7.6% 6.1% 3.5%

Count 335 370 275 278 1258

In clubs or 0 hours 48.8% 42.5% 30.1% 33.6% 39.5%
organizations 1 hour 17.8% 21.7% 15.4% 13.4% 17.4%
(other than sports) 5 hors 16.3% 17.6% 21.9% 19.1% 18.5%
outside of school 3t0 5 hours 11.2% 13.3% 20.4% 18.4% 15.4%
6 to 10 hours 3.3% 3.3% 7.5% 9.7% 5.6%

11 or more hours 2.7% 1.6% 4.7% 5.8% 3.5%

Count 338 369 279 277 1263
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Additional information was gathered on participation inathletics or intramural sports (See
Figure 9). Over80% of the students in all four gradesindicated participating in athletics or
intramural sports. In addition, as shownin Figure 10, nearlyall participants respondedthat it was
“Somewhat wort hwhi |l etopasticipatetVery wort hwhil e”

Figure 9. Percent of Students Participating
in Athletics/Intramural Sports
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Figure 10. Satisfaction with Participation
in Athletics Intermural Sports
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The results for Constructive Use of Time are quite positiveMost student respondents
reported active involvement in a variety of activities in and outside of schooln addition, a
majority of students who participated in Athletics/Intermural sports indicated they considered
participation worthwhile.

Commitment to Learning

Thefourth category of Developmental Asset&xamined through the questionnaire was

Commitment to Learning. This construct encompasses achievement motivation and engagement in

learning-related activities.

The three items related toCommitment to Learning are presented in Tablel3. Over 80%of

the students in all four grades indicatece i t her
h d Wor theestatemeht,” d o wii h | s c o o ovlédvdr 80Po fof
“ §'twithor 5%g df 30t graderse e ”

“ don

students in6th, 8", and 12thgr ade s i
reporting“ St rongl vy

car e

The third item in Table 13,
although somewhat less than the other two items. Ithis case, about 6@ of the students in the

four grades indicated positive responses. Although the ratings are lower than the other two items,

agree”

u“slu a l

ndi
or

cated
“Agree

expect

Strongly

t o

with sha gatement,

succeed i

they may reflect a desirable realistic expectation of succeskess than 12% of the students
indicated* St 1 yn g i s agr e ewith thestatenient oraegpeatadons to succeed,
suggesting that only a small segment of the students do not believe they can succeed with hard

work.
Table 13. Commitment to School and Work Effort
Grade
6th 8th 10th 12th Total

Column % Column % | Column % | Column % | Column %
)y AT T80 A Strongly Disagree 62.3% 56.8% 68.3% 58.7% 61.2%
well I do in Disagree 24.0% 30.5% 23.6% 31.8% 27.5%
school. Neutral 8.4% 8.4% 5.3% 3.8% 6.7%
Agree 4.7% 3.2% 2.1% 3.1% 3.4%
Strongly Agree 0.6% 1.1% 0.7% 2.4% 1.1%
Count 358 380 284 286 1308
I will do well if | Strongly Disagree .6% 2.1% 2.8% 1.4% 1.7%
work hard. Disagree 1.4% 3.4% 8.1% 2.5% 3.7%
Neutral 8.7% 11.5% 14.1% 8.5% 10.6%
Agree 28.5% 30.9% 34.5% 32.7% 31.4%
Strongly Agree 60.9% 52.1% 40.5% 54.9% 52.6%
Count 358 382 284 284 1308
| usually expect Strongly Disagree 0.3% 1.3% 2.8% 2.5% 1.6%
to succeed in Disagree 8.4% 11.3% 10.9% 9.2% 9.9%
things | do. Neutral 29.8% 29.1% 23.2% 23.0% 26.7%
Agree 43.7% 40.4% 42.3% 45.2% 42.8%
Strongly Agree 17.8% 17.8% 20.8% 20.1% 19.0%
Count 359 381 284 283 1307
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Taken together, these itemsepresent high levels of achievement motivation among the
student respondents. In other words, there is a desire to dwell, there is the belief that hard work
will lead to positive results, and there is a realistic expectation of succedbiree factors considered
important to motivation. 10 Although the proportion of students who did not expect to succeed with
hard work was small, this group may represent students who are at risk of difficulties in school.

The two itemsin Table 14 examine the importance studentglace onperforming well. Over

80%oft he students in all foQuitegr adesExiemnetyeéed or was e
i mportant” t o. Quer 70%gfahe dtudgnts aedoeted they believed itwds Qu i t e
i mportant” or “ Etobeageotat| Aleast anetloing’t Farthér analysis suggests
that students who beliworkthaydwiade “Dor eavellil kelfy ti
good grades” i s i mpor tBisiscorfsistenuwittbexpectancy thébrywitp < . 001

students connecting hard work to success and success to a valued reward, good grades. The other
side of this & that students who do not believe hard work results in success also attribute less value
to good grades.

Table 14. Importance of Grades and Activities
Grade
6th 8th 10th 12th Count
Column | Column | Column | Column | Column
% % % % %
Getting good Not Important 1.1% 1.6% 0.4% 2.1% 1.3%
grades in school. - o 1o \what Important 34% | 52% | 6.7% | 6.3% | 5.3%
Not Sure 4.7% 5.2% 1.1% 5.6% 4.3%
Quite Important 33.2% [39.8% [33.6% |47.5% |[38.3%
Extremely Important 57.5% |48.2% ([58.3% |38.4% [50.8%
Count 358 382 283 284 1307
Being really good |Not Important 1.7% 2.4% 2.1% 2.1% 2.1%
atleastone thing. | o1 e\vhat Important 11.9% | 7.9% [12.0% |13.8% |11.2%
Not Sure 13.6% |11.5% 9.2% |12.0% (11.7%
Quite Important 34.4% |33.0% [33.6% |43.1% [35.7%
Extremely Important 38.4% |45.3% [43.1% |29.0% |39.4%
Count 352 382 283 283 1300

Overall, the results on the survey items examinin@ommitment to Learning were
consistently positive. Student responses suggest thahost students are motivatedand perceive
hard work as leading to success They alsoview getting good grades and doing at leasine thing
well asimportant. While the results are very positive, a small segment of students indicated they

10 In Expectancy theory of motivation, motvation results if effort leads to performance that is likely to bring about
success that is valued. An explanation of the theory can be found https:/en.wikipedia.org/wiki/Expectancy_th eory.
There are, of course, a variety of other theories of motivation, but these results align well with Expectancy theory.
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did not believethey expected to succeed. Expetions of success are important to motivation, and

the students in this group may be at risk for problems in school.

Positive ldentity

Positive Identity is the degree to which the student has high sedsteem and a sense of
purpose in life. Whileseveralsurvey items presented under the otheDevelopmental Asset
categories may also apply here, the items discussed in this sectihate specifically to emotional
wellbeing.

ndi

The firstitem in Table 15,

f “ele |

goo

d about

my s e | f-esteem. s
75.1% of6th graders, 62.4% of8th graders, 54.3% of 10" graders,and 66.9% of12t graders

cated they “Agree” or *“ Bereweregbweveragnalldeat ”
noteworthy segments of & (13.1%), 10h (18.7%), and 12h(14.1%) graders who indicated
Strongly disagree” or “Disagree” with the
Table 15. Self Esteem and Emotional Wellbeing
Grade
6th 8th 10th 12th Total
Column %|Column %]|Column %|Column % [Column %
| feel good Strongly Disagree 2.2% 5.6% 6.7% 4.6% 4.7%
about myself. | Disagree 5.6% 7.5% | 12.0% 9.5% 8.4%
Neutral 17.1% | 245% | 27.1% 19.0% 21.8%
Agree 31.1% | 37.1% | 34.9% 43.0% 36.2%
Strongly Agree 44.0% 25.3% 19.4% 23.9% 28.8%
Count 357 372 284 284 1297
| feel sad a lot [ Strongly Disagree 42.4% 22.9% 15.9% 16.4% 25.3%
of the time. Disagree 33.1% | 36.7% | 34.6% 36.7% 35.3%
Neutral 16.4% | 24.7% | 26.1% 21.3% 22.0%
Agree 5.1% 8.8% | 12.0% 17.5% 10.4%
Strongly Agree 3.1% 6.9% 11.3% 8.0% 7.1%
Count 354 376 283 286 1299
| often feel Strongly Disagree 41.1% 23.5% 12.0% 11.7% 23.3%
lonely. Disagree 31.6% | 29.9% | 28.6% 31.2% 30.4%
Neutral 145% | 22.5% | 23.0% 22.7% 20.4%
Agree 84% | 16.7% | 19.1% 22.7% 16.2%
Strongly Agree 4.5% 7.4% 17.3% 11.7% 9.7%
Count 358 378 283 282 1301
IAT 1T 6 O E/Strongly Disagree 7.5% 5.5% 1.1% 3.2% 4.6%
enough time Disagree 23.7% | 18.1% 8.1% 13.3% 16.4%
to do every - Neutral 37.0% | 22.0% | 11.3% 14.4% 22.2%
thing I need Agree 234% | 31.8% | 33.8% | 37.2% | 31.1%
to do. Strongly Agree 8.4% | 226% | 458% | 31.9% 25.7%
Count 359 381 284 285 1309
The next twoitemsin Table 5,“ | f e el sad a | ot of the t

items commonlyused in scales used to assesssibmeone may be experiencingmotional distressit

11 Although these items are found in some scales used to assessotional distress by themselvesthey are not sufficient
for conclusionsand should be viewed only as indicators of possible emotional problems.
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Fort hese two items, the proportion of students who
may have some rislof emotional difficulty.

The proportion of students who indicated “Agre
feel sad a lot of the tine ,intreasedwith grade levelfrom 8.2% of 6" graders,to 15.7% of8th
graders, 23.3% of 1@ graders, and 25.5% of 12 graders. The proportion of students who noted
"Strongly agree" or "Agree'wi t h t he statement, “I1 oft egh29%efel Il on
6th graders, 24.1% of8th graders, 36.4% of 1@ graders, and 34.4% of 12 graders.

The most recent available data from th&/outh RiskBehavior Survey (YRBSjor New Jersey
from 2013 reported 31.6% of 10h graders and 26.86 of 12th graderssurveyed felt sad or hopeless
almost every day for 2 or more weeks in a row? Although the questions are somewhat different,
the results for the School District aresimilar to those for New Jesey.

The lastitem in Tablel5, “ |l hawea'eanough time to do everythir
included as an indicator of the stress level students may be feeling. As can be seen in the table, the
proportion of students indicating “Agr &8¢ or “Str

among 6h graders t054.4% for 8th graders, 79.6% for 1@ graders, and 69.1% for 12 graders.

Abreakdown of the results for the survey item,
presented in Figure 11. As shown, the proportions of young women expressing agreement with the
statement are slightly higher than those for young men.

Figure 11. Proportion of Students Reporting
Feeling Sad by Gender

40.0%
30.0%
20.0%
10.0%
0.0% ¢ + + § § i
Strongly Disagree Neutral Agree Strongly Agree
Disagree
B Male mFemale
Further statistical analysesof relationshipoft he st atement, “I|I feel sad

with selected other surveyitems are presented in Tablel6. The results suggeghat more

agreementwith th e statement aboutfeelingsadnessise | at ed t o a student’'s per ¢
“Don’t have enough time to do everything | need t
respect to the statement; | don’ t care how wel |l [ do i n school .’

12 Source: National Center for Chronic Disease Prevention and Health Promotion,
https://nced.cdc.gov/youthonline/App/Results.aspx?TT=C&SID=HS&QID=H25&L ID=NJ&L ID2=SL &YID=2013&YID2=SY&SYID=&EYID=&HT=QQ&IET=L
COL=T&ROW1=N&ROW2=N&TST=false&C1=&C2=8&SC=DEFAUL T&SO=ASC&VA=CI&CS=Y&DP=18&QP=G&FG=G1&FA=A1&FR=R1&FS=S1&FSC=P1&FSI=I1
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In addition, the higher the level of agreement with feeling sadness, the less the agreement

with the statements,” Ther e i s al ways someonéMy panenhusngtuoei:
help and supportwhenlneedif“ 1 get a | ot onfy esncchoouorla g'e melntwialtl d
work hard,” and “lI wusually expect to succeed in t
Table 16. Relationships to Reported Level of
Sadness
Tau b
There is always someone | can turn to if |
-.368
need help.
Yy AT 180 E Ariekodd événd-ilg |
274
need to do.
y AT 180 AAOA ET x xAlIl .106
My parents give me help and support when |
. -.289
need it.
| get a lot of encouragement at my school. -.271
| will do well if I work hard. -209
| usually expect to succeed in the things | do. -.148
Note: All coefficients are statistically significant, p < .01

Statistical analyses were done to examine the relationship between agreement with feeling
sadto the likelihood of using a confidant As Tablel7 indicates,the level of agreement with feeling
sad a lot of the time is inversely related to the likelihood of seeking out the confidants listéd Not
only do some students who may be experiencing emotional difficulties indicate they have no one to
turn to, these results suggest that they also may not be inclined to reach out.

Table 17. Level of Agreement with Feeling Sad
by Likelihood of Using a Confidant
Agreement with Feeling Sad a Lot of the Time
Disagret_e and Neutral Agree and
Strongly Disagree Strongly Agree Tau b
Column % Column % Column %
Not Likely at All 35.1% 46.7% 58.4%
A teacher Somewhat Likely 53.1% 43.5% 35.8% -.162
Very Likely 11.8% 9.8% 5.8%
Not Likely at All 41.8% 54.0% 63.5%
A coach Somewhat Likely 39.1% 31.9% 26.5% -.153
Very Likely 19.1% 14.1% 10.0%
A close Not Likely at All 8.3% 15.1% 23.1%
relative or Somewhat Likely 28.1% 33.7% 35.6% -.180
family friend Very Likely 63.6% 51.2% 41.3%

13 Analyses wee conducted for all eight confidants and the results were similar. There was more convergeamong
those confidantswho were less likely to be used by students in generaRgfer to Table D to review the results of student
use of confidants).
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School

It is important to keep in mind that these are associations, not causes. On the one hand,
experience may contribute to feeling sadness. On the other hand, feeling sadness may color
perceptions of experience.

The results of the ratings of the importancef being popular arepresented in Tablel8. As
shown there was a slight change from % grade to the other gradeswith 52.3% of 6" graders,
41.1% of 8h graders, 41.3% of 1@ graders, and 44.3% of 12 graders indicated popularity was
“Not

i mportant.

The

proportions
“Extremely i mport antthpraderaatl7B%.ghe st

of students who
among 10

Table 18. Importance of Popularity
Grade

6th 8th 10th 12th Total

Column Column Column Column Column
% % % % %

Not Important 52.3% 41.1% 41.3% 44.3% 44.9%
Somewhat Important 18.1% 27.5% 27.9% 29.8% 25.5%
Not Sure 16.1% 17.0% 13.4% 14.5% 15.4%
Quite Important 9.9% 11.3% 14.8% 8.9% 11.1%
Extremely Important 3.7% 3.1% 2.5% 2.5% 3.0%
Count 354 382 283 282 1301

In summary,the responses of mosstudent respondentsto the questions indicatefavorable
Positive Identity. The majority of the students reported positiveself-esteem anddid not report
issues of loneliness or sadnesdn addition, most students did notassignmuch importance to
popularity , an indirect indication ofself-confidence

Although the resultssuggestmost students have a lgh degree ofPositive Identity, the
results alsoreveal asegment of students whanay behaving emotional difficulties. About ore-
guarter of 10th and 12 gradersrespondedthey were sad a lot of the time, and over onthird
reported often being lonely. The results also suggest that thesstudents are less likely to reach out
to confidants than students not experiencing emotional difficultiesWhile the proportions for the

Di st expressirig expesiencing) sadntessre similar to those reported for New

Jersey in the 2013esults of the YRBS consideration ofways to strengthen engadng studentswho
may be experiencingemotional difficulties may be merited

Social Competencies

Social competencies are the skills required to effectively make positive choices, resist
negative influences, ad build healthy relationships.

The extent to which students thought of themselves as able to think through their actions
and resist pressure from other stidentswas examined in me set of questions The results
presentedin Table 19 suggestthat most students see themselves as having personal limit©ver
85% of 6" graders respondedt hat t aki

k e

ng

someone up
Mme Tt t ot e “Thid dhoppediaeabduttwo-thirds of the 8, 9h and 10h graders. Over

o Motatalldlanger ou:
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80% of 6th, 8h, and 10 graders and 75% of 1&gradersi ndi cat ed
somet hi

good and bad choices before decisiorae slightly less positive. 54.5% of 6 graders,53.6% of 8h
graders,61.1% of 100 graders, and63.0% of 12hgr ader s
I i k eontheitem. A small group of students in each class, 18.366 6" graders,22.1% of 8h

@ little “

bit |

ng

Wr ong

or

As the table shows, howevetthe results on the surveyi t e m,

k nowNon"g twohen t
@ancger a Wer yneshuoht Heke® me.”

think

t hrough

Quntel likecnae't e Mery ‘fuch

graders,13.4% of 100 graders, and14.9% of 12h graders,i n d i cNotatadl like mée
i k eontheitem.
Table 19. Indicators of Resistance by Grade Level
Grade
6th 8th 10th 12th Total
Column | Column | Column | Column | Column
% % % % %
| will take someone up | Not at all like me 64.5% 40.7% 41.9% 43.4% 48.0%
i1 A AAOA Afrjielike me 232% | 29.4% | 27.1% | 23.1% | 25.9%
dangerous or wrong. -
Somewhat like me 6.9% 16.9% 19.4% 18.9% 15.2%
Quite like me 3.4% 8.7% 9.2% 9.6% 7.6%
Very much like me 2.0% 4.2% 2.5% 5.0% 3.4%
Count 349 378 284 281 1292
)y ETT x ET x [Notatalllike me 2.5% 0.8% 2.1% 1.1% 1.6%
when someone wants |  jjttle like me 4.8% 5.6% 5.3% 7.5% 5.7%
me to do things | know -
are wrong or Somewhat like me 7.1% | 114% | 11.7% | 165% | 11.4%
dangerous. Quite like me 24.3% 28.0% 26.1% 33.0% 27.7%
Very much like me 61.3% 54.2% 54.8% 41.9% 53.6%
Count 354 378 283 279 1294
| think through the Not at all like me 5.1% 7.1% 4.2% 3.2% 5.1%
possible good and bad | A jittle like me 13.2% | 15.0% 9.2% | 11.7% | 12.5%
choices before | make -
decisions. Somewhat like me 27.2% 24.3% 25.4% 22.1% 24.8%
Quite like me 37.1% 35.1% 39.1% 34.5% 36.4%
Very much like me 17.4% 18.5% 22.2% 28.5% 21.2%
Count 356 379 284 281 1300
| can calm myself Not at all like me 5.6% 6.3% 6.7% 3.9% 5.7%
when | feel stressed or |  jittle like me 3.0% 6.6% 9.2% 7.5% 6.4%
upset without using - . . . . .
drugs or alcohol Somewhat like me 6.8% 9.5% 13.8% 15.4% 11.0%
Quite like me 21.9% 22.2% 27.9% 35.4% 26.3%
Very much like me 62.7% 55.3% 42.4% 37.9% 50.6%
Count 338 378 283 280 1279

guestion in Table19. As shown 84.6%of 6t graders,77.5% of 8 graders,70.3% of 10n graders,

and77.3% of 12hgr ad er s Quite likenzet ederynfuchlike me” onthe item. Itis

Studentswere asked about their ability to calm themselves in a stressful situatiom the last
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noteworthy, however, that the proportion of stude
6th to 12th grade. This may reflect more experience with stressful situations that were difficult
among older students.

The results fortwo additonalqu e st i ons rel ated to students re
behaviorarepresentedin Table®. The first, “1 am not interested ir
i s one way of examining s tThedeavassosmevariationn femegadé- i n t hr
to-grade, with 24.1% of 6h graders,38.1% of 8h graders,38.1% of 10h graders, and39.3% of 12h
graders indicating"Strongly agree" or "Agree" orthe item.

The responsesto theitem; | often act wi t hwene slighdtytoowggwithng t o t |

23.5% of 6n graders,31.4% of 8 graders,31.1% of 10h graders, and30.9% of 12 graders

indicating "Strongly agree" or "Agree."On the other end of bothsurvey items, over one-third of the
respondents i ndigradoee’d “ ‘Df"ts magimtgHeoyu gdh slaess t han 10% ¢
grade indicated AsS$ightmemgepdctedoflyoun@gpgaplehere is a group that

acknowledges some likelihood of acting on impulse.

Table 20. Impulsivity Related Items
Grade
6th 8th 10th 12th Total
Column | Column | Column [ Column | Column
% % % % %
| am not Strongly Disagree 8.7% 4.3% 4.9% 4.2% 5.6%
interested in [ pjsagree 20.1% | 21.0% | 335% | 26.3% | 27.1%
anything unless it
is exciting. Neutral 38.1% | 36.7% | 23.6% | 30.2% 32.8%
Agree 14.3% | 245% | 25.4% | 26.0% 22.2%
Strongly Agree 9.8% 13.6% 12.7% 13.3% 12.3%
Count 357 376 284 285 1302
| often act without | Strongly Disagree 5.3% 5.0% 6.7% 8.5% 6.2%
stopping to think. [ pisagree 33.1% | 28.3% | 39.2% | 36.3% | 33.7%
Neutral 38.1% | 353% | 23.0% | 24.3% | 31.0%
Agree 17.1% | 21.7% | 23.3% | 23.2% 21.1%
Strongly Agree 6.4% 9.7% 7.8% 7.7% 8.0%
Count 357 382 283 284 1306
A second set of questionfocusedonst udent s’ perceptions of their
people (See Table 2). Over three-fourths of studentsin each ofthe four grade levelsnoted that the
statement, “1 care about other people’' s feelings,
In addition, more than 80% of the students ineach ofthe four grades respondedhat “ Elping other
peopleewas either “Quite Iimportant” or “Extremely i mp

S udent sab owsttng/tsknow people of differentracesor et hniweregr oups”
somewhat different than those for the other two questions The proportion of students reporting
“Quite Iimportant?” o wereb&3%farah gradery, 59.5%fpr@tir graders,t ”
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64.5% for 10th graders,and 61.2% for 12th graders. Although somewhat lower overall than the

rati

ngs for the other questions, |l ess than
i mportant."”
Table 21. Relationship to Other People
Grade
6th 8th 10th 12th Total
Column | Column | Column | Column | Column
% % % % %
| care about other | Not at all like me 2.2% 1.1% 2.1% 1.8% 1.8%
DAT B1 A8 O [Alitle like me 3.9% 7.4% 4.6% 4.6% 5.2%
Somewhat like me 12.6% 17.4% 13.0% 14.1% 14.4%
Quite like me 39.0% 38.5% 43.0% 40.6% 40.1%
Very much like me 42.1% 35.6% 37.3% 38.9% 38.5%
Count 356 379 284 283 1302
Helping other Not Important 0.6% 0.5% 2.8% 1.1% 1.2%
people. Somewhat Important 6.2% 9.4% 8.9% 6.4% 7.8%
Not Sure 6.7% 5.5% 2.1% 4.6% 4.9%
Quite Important 48.5% 51.6% 51.8% 46.1% 49.6%
Extremely Important 38.1% 33.0% 34.4% 41.8% 36.6%
Count 357 382 282 282 1303
Getting to know Not Important 4.6% 6.4% 5.4% 6.1% 5.6%
people of different  [5omewhat Important 97% | 13.1% | 156% | 14.4% | 13.0%
races or ethnic
groups. Not Sure 27.4% | 211% | 145% | 155% | 20.2%
Quite Important 40.0% 40.0% 41.7% 43.9% 41.2%
Extremely Important 18.3% 19.5% 22.8% 20.1% 20.0%
Count 350 375 276 278 1279

In summary,the ratings suggestmost students self-report positive Social @mpetencies. On

balance, abouthree-fourths of the students provided responsethat suggestsome degree 6
resistance to social pressureThere were, however, about 2% of the studentswho might be
characterized as impulsive or orienéd toward thrill seeking, anattribute that is associated with
risk behavior. In addition, most students saw themselves as caring about othéfgelings and
considered helping others important. Finally, most students responded that getting to know
someore of a different ethnicity was important.

Positive Values

The category ofPositive Values encompasses the degree to which the ig®n has principles
in place thataffect positive choices.The questions focus on positive motivation, decision making,

and responsibility.
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The firstitem in Table22i s an assessment of students’ perce

“Strongl y agwihthéstatement,“ Agrdee "many t hi n g'svaslindicatedy r et
by 22.7% of 6h graders, 29.3% of8th graders, 24.3% ofLOth graders, and 26.0% of 12 graders. In

short, the resultssuggest that about ondourth of students indicate frequenty behaving in ways

they regret.

Examination of the item,” | usually try to get blyanhhave hout
t oproVides additional insight into the perceptions of students. There is a decided jump from the
proportion of 6t graders (27.1%)wh o “ Agr ee” o r with thd staemegticompaaedto e e ”
38.0% for 8th graders, 46.8% for 10 graders,and 42.9% for12th graders.

Table 22. Extent of Regret and Work Ethic
Grade
6th 8th 10th 12th Total
Column Column | Column | Column | Column
% % % % %
| do many things | Strongly Disagree 13.3% 8.4% 9.2% 9.3% 10.1%
regret afterward. Disagree 26.6% | 34.4% | 43.7% | 352% | 34.5%
Neutral 37.4% 27.8% 22.9% 28.1% 29.4%
Agree 17.3% 19.9% 17.3% 17.4% 18.1%
Strongly Agree 5.4% 9.4% 7.0% 10.0% 7.9%
Count 353 381 284 281 1299
| usually try to get by Strongly Disagree 12.1% 6.0% 10.6% 7.7% 9.1%
without doing any more [ pigagree 33.1% | 23.1% | 21.8% | 225% | 25.4%
work than | have to.
Neutral 27.7% 32.8% 20.8% 26.8% 27.5%
Agree 20.3% 27.0% 33.8% 27.1% 26.7%
Strongly Agree 6.8% 11.0% 13.0% 15.8% 11.4%
Count 354 381 284 284 1303

The resultsfor aquestionabouts t udent s
for their actions are presented in Table23. Over80% of students in all four gradesndicated” Qui t e
important © or “ Ext r e md lhy iiHbywiomportahtnid atcepd rasponsibility for
actions?”
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Table 23. Important to Accept responsibility
Grade
6th 8th 10th 12th Total
Column | Column | Column | Column | Column
% % % % %
Accepting responsibility Not Important 1.1% 1.3% 1.4% 0.7% 1.2%
for my actionswhen | I'gqme\hat Important 4.5% 9.2% 6.4% 6.0% 6.6%
make a mistake or getin
trouble. Not Sure 8.1% 9.2% 9.2% 9.9% 9.1%
Quite Important 48.3% 46.6% 49.6% 43.1% 47.0%
Extremely Important 37.9% 33.8% 33.3% 40.3% 36.2%
Count 356 382 282 283 1303

Overall, the findings for the questions onPositive Valuesare positive. Most students
indicated they considered accepting responsibility for actiongmportant, a very positive result. The
results alsoindicate that most students do not’ B manythings they regret afterwards; but about
one-quarter indicatedtheydo.Anal ysi s i nd

do many t hin

gs | regret

i cated

a

afterward”

strong correl at

and “ | of ten a

.001). In otherwords, the students who indicate doing things they regret also see themselves as
acting without stopping to think.

Finally, sizable groups of students, especially in the ¥0and 12 grades, reported” it
doing more than they have td. Interpretation of this item, however,is somewhat difficult. It is
possible that theshift in attitude between thetwo lower grades and thetwo upper grades may have
something to do with time commitment.

Empowerment

Empowerment is the sense among students that they ewalued by their community and
feel safe. Three questions in the survey examined aspecteaipowerment (See Table4). The

first, “Adul t s

in my town/city

mak e

me f eel useful ,

students regarding how valued they e in their community. "Strongly agree" or "Agree" was
reported for this item by 44.9% of 6h graders, 31.1% ot graders, 31.9% ofLOt graders, and
36.1% of 12h graders. In addition, 16.9% of 6h graders, 23.7% of8th graders, 26.2% ofLOt graders,
“Di sagree”
suggest that sizable segments of students have lukewarm beliefs about haseful adults make

and 29.4% of 12gr a d

them feel.

The results forthe second item” St ud e nt se wha fops odnda chied sarkoo | |,

ers indi

cated

or “Strongly

somewhat mixed as well.On the one handbetween 296 and 44% of 6th, 8t,10th, and 12" graders
responded“Ag r e e & roorn g‘l ywithahg staeené&nt. On the other hand;onsiderable
numbers of students ranging from a low of 29.3% for & graders to a high of 44.0% for 12
er “Disagree”

“ had positeve resslts, With abbuh 69.6%y of&hc hoo | , ”
graders,55.0% of 8t graders, 53.5% of 10t graders, and68.6% of 12t graders indicating® Agr e e ”
or “Strongly agr e.e,

graders, reportede i t h
The final

it em,

”

wi t h

or

t he

“

Strongly disagree”

statement
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Table 24. Empowerment and Safety
What grade are you currently in:
6th 8th 10th 12th Total
Column % [Column % |Column % [Column % |Column %

Adults in my town or Strongly Disagree 3.5% 7.0% 4.7% 6.5% 5.4%
ﬁist)éfz"lake me feel Disagree 134% | 16.7% | 215% | 22.9% | 18.2%
Neutral 38.2% 45.2% 41.9% 34.8% 40.3%

Agree 32.9% 26.3% 27.2% 31.5% 29.5%

Strongly Agree 12.0% 4.8% 4.7% 4.3% 6.6%

Count 343 372 279 279 1273

Students help decide [ Strongly Disagree 7.6% 21.0% 11.7% 10.5% 13.0%
‘;Vchha; 3095 oninthe  [pisagree 20.4% | 26.3% | 28.1% | 19.2% | 235%
Neutral 38.0% 23.4% 24.2% 26.2% 28.2%

Agree 28.0% 25.3% 28.5% 38.8% 29.7%

Strongly Agree 5.9% 4.0% 7.5% 5.2% 5.6%

Count 353 376 281 286 1296

| feel safe in my Strongly Disagree 3.7% 6.7% 7.8% 5.1% 5.8%
school. Disagree 101% | 14.3% | 15.2% 8.7% | 12.1%
Neutral 16.6% 24.0% 23.4% 17.7% 20.5%

Agree 37.9% 34.5% 38.3% 48.7% 39.3%

Strongly Agree 31.7% 20.5% 15.2% 19.9% 22.3%

Count 356 371 282 277 1286

Thefindings suggestmost students feelsafein their school. The results specific to
empowerment in both the community and schools, however, are more mixed/ost Students had
somewhatmoderate views of howuseful adults make them feel in the communityand if they help
decide what goes on in the school.

Risk and Problem Behaviors

One focus of the survey was to assedsferent risk and problem behaviors in which
students may be engaging. The results of those questions are presented in this section.

The results of a series of questions on ProbleBehaviorsin the past year are presented in
Table 5. Nearly all students who responded indicagéd no involvement in “Physicalfighting” in the
past year. About 20% of studentsin 8th, 10h, and 12 gradesindicated someinvolvement in the
past yearin “Taking something in excess of $10.00 in value}Ha v i n g
and “Vandalizing property.” There was substantial variation in the proportions of students who
of f ith gradérs, 28t1% fore8egrmaders,alh. @efor 161 8 . 7 %

were "“Sent

to the

graders, and 15.2% for 12 graders.

been

to the

The proportion of students reporting“ S k i p lpss’ was markedly higher for12th grade
studentsthan those in the three other groups Half of the 12 gradersindicated skipping school
one or more times in the past year In addition, 10.7% of the 12 graders reported skipping school
p -@uarter of ®tagraders repantedc o mpar i s o

“5 or mor e

ti mes?”

n

t he

skipping one or more days of school in the past year.
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There also was an increase istudentsreporting “ Bed a drug other than alcoholo get
h i gfforfi 6t to 12th grade,with less than 1% of 8 graders to 29% of 12" graders. Further, 14.9%
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of12hgr aders reported using a drug other than al coh
Table 25. Problem Behavior Frequency in Past Year by Grade Level
Grade
6th 8th 10th 12th Total
Column % | Column % | Column % | Column % | Column %
Gotten into a Never 95.5% 92.3% 97.5% 96.8% 95.3%
serious physical |1 or 2 times 4.2% 6.6% 1.4% 1.1% 3.6%
fight at school. -
3 or 4 times 0.0% 0.3% 0.4% 1.1% 0.4%
5 or more times 0.3% 0.8% 0.7% 1.1% 0.7%
Count 358 378 283 281 1300
Taken something | Never 91.3% 80.4% 84.3% 81.9% 84.6%
worth more than 14 5 5 times 7.6% 14.9% 11.0% 12.1% 11.4%
$10.00 that did -
not belong to you. |3 0r 4 times 0.3% 2.1% 2.8% 2.1% 1.8%
5 or more times 0.8% 2.7% 1.8% 3.9% 2.2%
Count 357 377 281 281 1296
Vandalized or Never 94.4% 83.9% 94.0% 89.0% 90.1%
damaged 1 or 2 times 4.8% 12.7% 3.9% 7.8% 7.6%
property. 3 or 4 times 0.3% 2.4% 0.7% 1.8% 1.3%
5 or more times 0.6% 1.1% 1.4% 1.4% 1.1%
Count 355 378 283 281 1297
Been sent to the Never 81.2% 71.9% 88.3% 84.7% 80.8%
Ol AEEAAG 102 times 15.4% 18.6% 9.9% 11.0% 14.2%
OPOET AEDPA -
getting in trouble |3 OF 4 times 2.2% 4.2% 1.1% 2.8% 2.7%
in school. 5 or more times 1.1% 5.3% 0.7% 1.4% 2.3%
Count 356 377 283 281 1297
Used a drug other | Never 99.7% 95.5% 87.2% 71.0% 89.6%
tghei“h%‘;]‘)ho' to 1 or 2 times 0.3% 1.9% 4.6% 8.7% 3.5%
3 or 4 times 0.0% 1.1% 2.5% 5.4% 2.0%
5 or more times 0.0% 1.6% 5.7% 14.9% 4.9%
Count 353 377 281 276 1287
Skipped school or [ Never 92.7% 84.1% 74.1% 49.8% 76.9%
cut classes. 1 or 2 times 5.3% 11.9% 17.7% 31.0% 15.5%
3 or 4 times 0.6% 2.4% 5.0% 8.5% 3.8%
5 or more times 1.4% 1.6% 3.2% 10.7% 3.9%
Count 356 377 282 281 1296



Information about student use of electronic cigarettes is presented in Tabl¥. The
proportions of student reporting use of ecigarettes for both tobacco and marijuana increased from
6th to 12th grade. By 12 grade, 11.7%0of the students indicated use of igarettes for tobacco* 1 0
or more days” in the pas tthgradersteported usingecigacceties fori on, 22
marijuana/THC one or more days in the past montrand 9.9%reported use 10 or more days.

Table 26. Use of Electronic Cigarettes by Grade
N = 1255
Grade
6th 8th 10th 12th Total
Column Column Column Column Column
% % % % %
Used electronic Not at all 98.5% 93.8% 84.4% 72.6% 88.4%
cigarettes for 3 3 S S )
tobacco in past 30 | 1-9days 3% 3.8% 8.7% 15.7% 6.5%
days 10 or more days 1.2% 2.4% 6.9% 11.7% 5.1%
Used electronic Not at all 99.7% 97.0% 90.3% 77.3% 92.0%
cigarettes for
marijuana/THC oil 1-9 days 0% 1.6% 7.2% 12.8% 4.9%
in past 30 days 10 or more days 3% 1.3% 2.5% 9.9% 3.2%
Student Cheating

The results for three questions specific to cheating aneported in Table27. An
examination of the result reveals several patterns. First, the proportion of students who indicated
some cheating on all three questions increases with grade in school. Second, regardless of grade,
“Copied anot her’ s home wo rokcheating. By 12th draede,588%df fr equent

studentsrespondedt hey “ Copi ed another’s homework” two or r
Sizable proportions of students also reported

during a test.” nis lindicating tlep aopidd framnrthe mternes tivauod neore

times jumped sharply from the é (5.4%) and 8" (6.6%) grades to the 10 (22.4%) and 12h

(25. 2%) grades. The pattern for “Che®190%gof on a t

8th, 135% of 10h, and 22.3% of 12gr ader s responding they cheated “T

The proportions for are similar to the 2012 resultsof a national surveyreported by the
Josephson Institutein which 52% for 10t gradersand 55% for 12th gradersreported® Copy i ng
another’s Tlemedvos &p K son’ swelesmnewhat bigher than the 8chooll t s
District’s for cheat i n2§% fordOthand31eo$ot 12ttgraders.oTheirmor e t i m
results were slightly lower for copying from the Internet two or more times, 15%and 19% for 10th
and 12h gradersrespectively.14

14 Seethe Josephson Institute http://charactercounts.org/wp -content/uploads/2014/02/ReportCard -2012-
DataTables.pdf For additional information see:https://charactercounts.org/
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Table 27. Cheating Behavior Among Students
What grade are you currently in:
6th 8th 10th 12th Count
Column % [ Column % [ Column % [ Column % [Column %
Copied an Internet Never 86.0% 78.6% 65.4% 62.1% 74.1%
document for a Only once 8.6% 14.8% 12.1% 12.8% 12.1%
classroom Two or more times 5.4% 6.6% 22.5% 25.2% 13.8%
assignment Count 350 378 280 282 1290
Cheated during a Never 79.9% 62.6% 75.1% 65.6% 70.7%
test at school Only once 15.6% 18.4% 11.4% 12.1% 14.7%
Two or more times 4.5% 19.0% 13.5% 22.3% 14.6%
Count 353 374 281 282 1290
#1 PEAA AT [ Never 66.3% 35.3% 22.2% 29.7% 39.7%
homework Only once 24.9% 23.5% 20.4% 12.0% 20.7%
Two or more times 8.9% 41.2% 57.3% 58.3% 39.7%
Count 350 374 279 283 1286

In addition, to the three questions on cheating, a fourth question on perceptions that may
affect the willingness to cheat was asked. As shownTmable 28, the proportion of students who

cated
kely to

“Agree”
succeed,

agreement with the statement.

associ

or

”

Strongl vy

agree’

wi t h

t he

i n c rtegmdeeZs 7%wi the btudgnts andicatedl e v e |

Table 28. People who are willing to lie, or break the
rules are more likely to succeed than people who are not
Grade
6th 8th 10th 12th Count
Column % | Column % | Column % [ Column % | Column %
Strongly Disagree 50.3% 27.4% 17.6% 14.5% 28.7%
Disagree 26.8% | 34.3% | 243% | 357% | 30.4%
Neutral 18.9% | 255% | 34.9% | 26.1% | 25.9%
Agree 2.5% 85% | 17.6% | 17.3% | 10.8%
Strongly Agree 1.4% 4.3% 5.6% 6.4% 4.2%
Count 354 376 284 283 1297

The results of a correlation analysis for all four items are presenteid Table29. Satistically
significant correlations were found among all items. Thdindings suggest that students who cheat
in one way more likely to cheat in other ways. In addition, theindicate willingness to cheat is

ated

wi th th

e

percepti

on

t hat

“Peopl e
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Table 29. Correlation of Cheating -Related Survey Items
Copied an Internet
document for a Cheated during a #1 DPEAA Al
classroom assignment test at school homework
People who are willing to lie, or Correlation . o .
break the rules are more likely to Coefficient 152 145 254
succeed than people who are not. N 1277 1276 1273
Copied an Internet document fora | Correlation - -
classroom assignment Coefficient 357 392
N 1278 1276
Cheated during a test at school Correlation 428™
Coefficient )
N 1279
**Spearman’s Rho, p < .01
Bullying

The results for the questions on bullying are presented in Tabled3 To address the low
number of responsedndicating experience with bullying,the 6h and 8" gradeswere combined into
one group and thelOth and 12h grades were combinednto a second group

The resultspresented in Table ® reveal relatively low proportions of students report being

bullied *

hit or

Onc e

a we g opartion wa®7r1% arfiong 6T8g r hid g h e
Tkeitablk @sdshdivsa decline in the proportion of students who indicated
experiencing bullying from the 8h/8 th grades to the 1®/12 th grades

Table 30. Experience with Bullying
Grade Level
6th & 8th | 10th & 12th Total

Column % | Column % | Column %

Forced you to give them Never 80.0% 92.3% 85.3%

something that belonged to Less than once a week 16.3% 3.2% 10.6%

you. Once a week or more 3.7% 4.5% 4.0%

Count 729 561 1290

Threatened to hurt you. Never 83.4% 91.5% 86.9%

Less than once a week 10.1% 4.1% 7.5%

Once a week or more 6.5% 4.4% 5.6%

Count 733 563 1296

Hitl p\usheAd,\ot kjcked you ip a Never 82.8% 91.5% 86.6%

x AU OEAO xAOI 0 ( Lessthan once a week 10.1% 4.4% 7.6%

Once aweek or more 7.1% 4.1% 5.8%

Count 733 563 1296

Used an electronic method like | Never 83.9% 87.5% 85.5%

texting, social media, or e -mail | Less than once a week 10.5% 7.1% 9.0%

to threaten, embarrass, reveal Once a week or more 5.6% 5.3% 5.5%
hurtful secrets, or hurt you in

some way. Count 731 562 1293
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A statistical analysis was done to examine the relationship betweehéds ur vey i t ems, “ |
sad a | ot of the ti/medndnaxpdriodrneinndg exd md ofnerl g o f
times a week. The results presented iflable 31 suggestthat the stronger the agreement with
either statement, the more likely the student experienced some form of bullying at least once per
week. As moted previously, these are statistical associations and not causal.

Table 31. Association Between Ratings of
Sadness and Loneliness and Experiencing
Bullying at Least Once per Week.

Tau b
| feel sad a lot of the time 187 **
| often feel lonely 145 **

** Statistically significant, p <.001

Although the proportion of students who indicate experiencing some form of bullying at
least once a week is low, the results suggest that studergzperiencing bullying also are at risk of
emotional difficulties.15

Alcohol -Related Information

Severalquestionslooking at student experiences with alcohol and riding in a vehiclim
which someone may have used alcohake examined inFigures12 through 15. Asshown in Figure
12, less than 5% of6th, 8h, and 10 graders indicated riding in a vehicle with someone their one age
who had consumed alcohol. Given that most students in those gradisnot haved r i vlieensess
the low frequencies are to be expected. The proportion of ¥raderswho have ridden with
someone who has drunk alcoholl 1.6%, ishigh enough to merit concern. In addition30.0% of
those students who rode with someonéhey knew who had drunk alcohol indicated they believed
the person wasdrunk (See Figurel3).

Figure 12. Percent of students indicating riding in vehicle with
someone their Own Age who drank or was drunk

[11.6%

12%
10%

8%

6%

4%

L i

0% | : : : |

6th 8th 10th 12th
Grade

15 A more extensive study of the relationship of Developmental Assets and bullying was published in 2010. Harlow, K. C.
and Roberts, R. (2010). An exploration of the relationship between sotend psychological factors and being bullied.
Children & Schools, 32(1), 1586.
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Figure 13. Percent who thought driver drunk

A similar question was asked about students’ e
that was not their own age(See Figure 14) In this casel7.6% of6th graders, 30.4% of & graders,
26.4% of 10 graders, and 32.7% ofl2th gradersreported riding in a car with someone not their
own age who had drunk alcohal The proportion of drivers who were perceived as drunkwas
19.0% (See Figure 15).

Figure 14. Proportion of Students Who Indicate They
Have Ridden in a Motor Vehicle Driven by Someone
Not Their Age Who Drank Alcohol Before Driving

35%
30%
25%
15%
10%
5%
| 6th | 8th |

0%
10th 12th

Grade
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Figure 15. Proportion of Students Who
Thought the Driver Was Drunk

Yes
19.0%

The results of student responses to the quest.i
or beer once in a whil e, n opteseatadinRiguie b6gAsmmhthbbegi ous o
expected, the proportionofstueé nt s i ndicating “Mostly fflomd.86 i ncr ec¢
for 6th gradersto 65.5% for 12th graders. Although the proportions appear quite high, especially by
10th grade, t should be addedhat the quantity and frequency of consumption is noaissessed ltis
possible that these numbers are nothing more than the occasional sip.

Figure 168 OAOAAT O T &£# 300AAT OO0
Ol 0AOAT 606 ' PP ODGEAIhaWHile $ O

0
70.0%
60.0%
50.0% 43.9%
40.0%
30.0%
20.0% 13.2%
10.0%
6th 8th

z A~

M—
[T s
m\
p]

0.0% |

10th 12th
Grade
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Several quetions exploring student perceptions ofthe use of alcohoblre presented in
Tables32 and 33. The results presented represent the amount of alcohol use perceived by
students. As showrin the Table 32,68.6% 10th gradersand 77.1% of12th graders believe half or
more of the students their age get drunk at least once a mont&imilar results showingthe
perception among studentsthat significant proportions of students are drinking and getting drunk
are presentedin Table 33. Although these are not actual measures of frequency of alcohol
consumption, the perceptiorsar e i ndi cative of the st udehidhs’
there is substantial underage drinking.

bel

Table 32. How Many People Your Age Get Drunk
at Least Once a Month?
None Some Half Most All Total
Grade Row % Row % Row % Row % Row % Count
6th 66.9% 29.9% 2.7% 0.6% 0.0%
8th 14.8% 65.5% 14.0% 4.9% 0.8%
10th 2.9% 26.8% 35.0% 33.6% 1.8%
12th 0.4% 12.9% 27.5% 49.6% 9.6%
Count 287 450 235 253 35 1260
Table 33. Perceptions of Frequency of Other
300AAT 608 50A 1T /&£ "1 AI
Grade:
6th 8th 10th 12th Total
Column | Column | Column | Column | Column
% % % % %
How many kids None 67.3% | 12.4% 1.1% 0.4% | 21.9%
drunk beer, wine or
3 months? Most 15% | 13.7% | 55.2% | 81.8% | 34.6%
Count 339 372 281 280 1272
How many kids have | None 77.2% 15.1% 1.8% 1.1% | 25.6%
gotten drunk at least
once in a while Some 22.8% | 73.9% | 51.6% | 285% | 45.2%
Most 0.0% | 11.0% | 46.6% | 705% | 29.2%
Count 338 364 281 281 1264

One factor considered important inthe use of alcohol among youtlis the attitude of peers.
The resultsin Table 34 indicate that over half of 10t graders and three-fourths of 12th graders
believe their peers would approve of them drinking alcohol sometimes.In other words, drinking
among 10h and 12 graders appears to be a norm among the students who responded.
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Table 34. If Your Friends Found Out That You Drank
Alcohol Sometimes, How Do You Think They Would Feel?
Grade
6th 8th 10th 12th Count
Column % |Column % [Column % [Column % |Column %

They would approve 1.9% 10.7% 53.0% 75.2% 31.5%
They would
disapprove but still 54.7% 69.3% 43.0% 22.0% 49.4%
be my friends
They would
disapprove and stop 43.4% 20.0% 4.0% 2.8% 19.1%
being my friends

Count 309 345 249 250 1153

The results in this section indicate that sizable numbers of students are exposed to riding in
a vehicle with someone who may be drunkThe resultsalsosuggest thatmany 10th and 12h grade
students believe the use of some alcohol is considered accepby their peers and their parents
Further, they also believe that many of the students they know are using alcohol. One
interpretation of th eseresults is that the use of alcohol is a norm for one segment of students

Summary and Conclusions

Thepurpose of this report was to present the resu
about the presence of a variety of Developmental Assets or factors that may play a role in
preventing or reducing highrisk or problem behaviors. The mean scores for sen of the eight
Developmental Asset categories are presented ifable 35 asa way of providing a summary of the
results. Because the means are measures of central tendency, they are not a substitute for the
detailed results presented in the body of the rnport. The meanscores were computedoy combining
the scores forselected survey items that represena Developmental Asset category

The category, “Construct i v elablé85decause thE sumey,  was
scales for that category were assessments attivities rather than ratings. Results of the
percentages of students by grade participating in Athletics/Intermural Sports are provided in Table
36.
Themean scoreresented in Table 35 sbw the Developmental Asset categorieall are
above the midpoint score of 3positive results consistent with the more detailed frequency scores
noted in thefull report. As Table36 shows, about threefourths of the students indicated
participation in some athletic or intramural activities. The results of the survey also indicated that
most students considered th@ participation in athletic or intramural activit ies at least worthwhile.
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These results indicate that mosstudents surveyed reported high levels of Developmental
Assets. This suggests that most students had in place factors that contribute to reducing sk
problem behaviors. While the summary tables do not include the results of all survey items, the
gereral results presented are consistent with those discussed in detail in the report.

Table 35. Mean Scores for
Selected Developmental Asset Categories
Grade
Asset Categories oth 8th Loth 12th
Mean Mean Mean Mean

Support

Parent SupportSummary 4.23 4.02 3.86 3.91

School Support Summary 3.72 3.34 3.10 3.47

Other Support Summary 3.90 3.68 3.53 3.65
Boundaries and Expectations

Family/School Rules Summary 3.85 3.86 3.71 3.60
Commitment to Learning

Commitment to School Summary 4.20 4.10 4.09 4.18
Positive Identity

Emotional Wellbeing Summary 4.18 3.97 3.97 3.94
Social Competencies

Resistance Summary 4.04 3.73 3.47 3.47

People Relationships Summary 3.98 3.87 3.92 3.96
Positive Values

\évuor;km'itgd Responsibility 3.55 3.33 3.40 3.37
Empowerment

Eumrgfn";f;mem and Safety 3.41 3.06 3.12 3.28

Table 36. Percent of Students
Participat ing in
Athletics/Intramural Sports

Grade %
6th 89.5%
8th 82.4%

10th 82.8%
12th 80.1%

Page46 of 49



The Developmental Asset categories are very broad constructs. The summary tables do not
fully reflect some of the variations within theDevelopmental Asset categories.Even though the
overall scores are positiveseveralfindings deservefurther comment. Abrief list summarizing
thesefindings follows.

1 While parental support was high, about ondourth of all students indicated feeling too
much pressure to do well from parents. Students who felt too much pressure from
parents were more likely to indicate €eling they did not get the support they need from
parents.

1 About half of the students indicated getting support from teachers, but only about 40%
of all students indicated feeling that teachers really cared about them. Most students
identifiedl ati¥Céosee family friend” as their |
support. About half ofthe studentsi ndi cated they would be at | e
to consider a teacher or coach as a confidant.

9 Students indicated feeling that school and familyules were clear. About 20% of 12
graders, however, indicated they would not get punished for breaking family rules.

1 Most students indicated high levels of achievement motivation. They reported
expecting to do well, that hard work would lead to pogive results, and realistic
expectations of success. There was, however, a small segment of students who did not
expect to succeed with hard work.

1 Most students indicated they felt good about themselves and did not experience
frequent sadness or lonelirss. About 25% of 10 and 12h graders, however, reported
feeling sad a lot of the time. In addition, the results indicated feelings of sadness were
associated with a variety of factors including feeling there is not someone to turn to,
parents do not povide needed help and support, the school does not provide
encouragement, and not expecting to succeed.

1 Most students indicated they thought things through before actingalthoughabout 25%
of students reporteda tendency toward acting impulsively. Theesults alsosuggesed
students whoreported doing things they regret afterwards were more likely to respond
that they did not think things through before acting.

T Copying another student’'s homework was the m
By 10h grade, over half of the students indicated copyg two or more times in the past
year. About one quarter of 10 and 12h graders reported copying an Internet
document for a classroom assignment two or more timesThe findings also indicated
students who cheat in one way are more likely to cheat in other ways. In addition, there
was a positive correlation between belief that people who are willing to lie or break
rules are more likely to succeed and cheating in school.

1 Over 80% of the students reportechever being bullied in any way. Around 5% of
students, however, reported experiencing some form of bullying once a week or more.
In addition, those students who experienced bullying once a week or more were more
likely to report feeling sad and lonely.
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1 About 12% of 12h graders reported riding with someone their own age who had been
drinking. They indicated they believed 30% of the drivers were drunk. Over ore
guarter of students responded they had ridden in a car with someone not their age who
had bee drinking. They reported they thought 19% of those drivers were drunk.

Implications of the Results

The results of the surveyindicated that most students possess high levels of the
Developmental Assets. These results are consistent with the positiveesults from the surveys
conducted in 2005 and 20126 As suchpone of the most important steps for the School District and
community is to continue to sustain the positive results into the future. While the overall results
are positive, there are some fidings that suggest further consideration.

First, there is a segment of about 25% of students who may be experiencing some form of
emotional problems. The limitedquestionson the survey to identify that group are just broad
indicators. It is not possibleto determine the severity or even if these are temporary
circumstances. These findings should be viewed as a signal that suggests additional attention to the
emotional wellbeing of students may be worthwhile.

The findings also indicate that the studentexperiencing some form of emotional difficulty
also are likely to experience other issues. The resulsiggestthat students in this group are more
likely to feel like they have no one to turn to, do not get the support they need from their parents,
and feel they are not getting encouragement in school. Also, students reporting feeling sad a lot
were less likely to reach out to a confidant than other studentdn other words, students who are
experiencing emotional difficulties not only feel they are nbgetting needed suppor{ but may not
reach out to someone. The challenge is to find approaches to engage students who may be
experiencing emotional difficulties.

Second, lhe evidence thatsomestudents are riding in cars in which the driver is drunk
suggests the need for increased efforts to prevent driving while drunk. It may not be possible to
prevent drinking among young people, but communicating about designated drivers, approaches
for taking the keys of a potential drunk driver, and arrangements wit local taxi companies are
among the possible responses to the issue.

Third, the resultsindicate that riding with someone who may be drunk is not just about
peers riding together. It may be necessary to help students be able to address a situation hrick a
parent or other adult may be driving under the influence of alcohol.

Fourth, cheating in schoolisa nat i onal pr obl em, revealtde ptolllemm s ur vey
is also present in these studentsin addition, for some students there is the beliethat it may be
necessary to cheat to achieve succes#t may be useful to explore approaches to reduce cheating
such as software that identifies plagiarism in written work. A greater challenge will be to counter
attitudes in which some cheating is viewd as an acceptable means to an end.

Finally, about 25% of students responded they did not think things through before acting,
and those students were more likely to do things they regret. It is important to see these results as

16 More information comparing the results of surveys is available in the reporinnual Comparisons of Developmental
Assets Results, Bernards Township School District, 20052 2and 2018.
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an indication that this segnent of students is aware that they act without thinking and regret it

afterward. It is possible these students may be receptive to learning ways to strengthen their

ability to “l ook before they | eap.” sdaemkaymheg r esou
a useful step.
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